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PREAMBLE

Both, Indian society and the Indian school systmfull of strengths and challenges the essence
which is diversity. Coming together with diverseebground is part of ourgrowing up and functioning i
the society as adults. But how are the classroohishaare known to be miniature societies and futur
societies handling this coming together currenflyiis is one of the key questions waiting to be
addressed at macro as well as micro level todaywé\sake the credit (and pride) of managing some «
the obviously visible diversities quite well, itlggh time that we move on to dealing with lesgsible
diversities in classrooms. Various subtle divegsitare waiting to be identified by classroom teeife
not

Bytheorists and experts — dealing with these waline only after acknowledging them systematically
Diversities related to learning styles, multipléeiligences, personality profiles or study habits a few
of the factors yet to take their due places insfa@m activities. Similarly diversity of abilitiesnd
hence of the related educational needs, too aregad be addressed properly in Indian classrooms.

This curriculum has been developed to empower pleeial teachers/educatorsto ensure education
students with disabilities in an inclusive, riglased and barrier freeenvironment. It is in tundilie
reforms in Indian education and teacher educatymtemin general with specific reference to NCTE
Notification of December 2014. It intends toplaeadher education preparation in special education
the rights- perspective of thelarger pictuidhe prime_intention is to_develop a task force dfet
specialteachers/educators who can_deliver the bmstall settings: inclusive, special, open_or
homebased and in_all the roles: classroom teacheesource teacher, itinerant teacher or
crossdisability teacher facilitators.

This document proposes the program structure ferdiration of two years so that a widerange c
knowledge and skills can be inculcated in trairaehers during the program.Difference in philosephi
and theories between special and general eduaagiea to bebridged and special educators and teach
trained to collaborate to meet diverse needs iGldssroom.

The program structure readies them for embarkingaofulfilling professionaljourney spurred by
refection and practices. Moving away from ‘show &gltl to ‘learningby doing’, the course will be ik
oriented, and offer various opportunities of int¢i@n withself, students, schools and communities.

The curriculum attempts at striking a balance betweore knowledge (theory and pedagogy)and skill
cross disability knowledge and skills, as well asadility specific knowledge andskills. The role of
special educators has changed dramatically, wihifa from directprovider of instruction to facélitor
and consultant. A teacher would need the firsbéekillsto develop a basic understanding of cuttin
transaction and content pedagogicalknowledge akasethange agent, collaboration, communicatio
and time managementskills. Provision of the secsed would be required, since cross disabilit
expertise is morerelevant within the framework wélusion; and a teacher would need the third s
tospecialize in one of the disabilities particulaidr serving the needs of children with specifsability

in inclusive as well as special setting.

Inclusion is at the educational centre stage tatal/hence the role of special and generalteacleed n
to be operational zed systematically. To give thegmm more pragmaticrelevance, issues related
projected needs, employability, career and higldeicationoptions and entry level eligibility are giv
serious consideration so the opportunities for @speeducator are at par with teachers in gener
education. It is expected that so farseparatedrgeard special education would initiate more leflat
collaborations with eachother to fulfill the glolajective of EDUCATION FOR ALL.



ThisBachelor of Education Programme B.Ed.special Education (LD.) is a profesd course that
preparesteachers for upper primary (Classes VI}VBecondary level (classes IX-X) and highe
secondary level (classes XI-XII) for Special andllisive schools.

ELIGIBILITY FOR ADMISSION

(@A candidate should have passed the Bachelor's [Bédester Degree in Sciences, Socia
Sciences/Humanities/Commerce of Savitribai PhulaePuniversity or of anyother recognized
university with at least 50 % marks. Or BachelorEngineering/Technology/Agriculture with
specialization in Science and Mathematics of ampgaizedUniversity with at least 55 % marks.
S/he should have offered at least one school subjethe first and/or second degree level as
principal or subsidiary or allied or optional sutije(School subject means the subject included |
the syllabus of Secondary/Higher secondary lev8tate/ Central Education Board in India

For Foreign studentsthe Maharashtra State Government ruleswill be applicable.

(b)The reservation and relaxation of 5 % marks willgbeen to the candidates belonging to S.C. / S.T
V.J.N.T. / O.B.C. /IP.W.D. and other notified catege asper the Maharashtra State Governme
Rules.

Admission procedure:

Admission to the eligible candidates shall be mademerit on the basis of marksObtained in th
gualifying examination and/or in the entrance exation or as per theSelection procedurelay down
the State Government of Maharashtra and PraveshidayaSamiti, Mumbai from time to time.

Eligibility Norms for appearing B.Ed. examination

Student teacher should have kept two terms witleagt 80 % attendance in theSessions (for both tl
years) conducted in the college in which s/he h&ert admission. S/he should have completed all tl
practical and other work expected in the syllalmughe satisfaction of the Principal. S/he shouldeha
obtained such a certificate for both the years ftbmn Principal of the college. Unless and untiles/h
obtains such a certificate, s/he will not be alldwe appear for University examination.

Medium of Instruction:

Medium of Instruction at the B.Ed. course will beatdthi or English or Hindi (As per availability in
college)

Medium of Answer:

The candidate appearing for the B .Ed. examinatifirhave the option of answeringall papers eitimer
English or Marathi or Hindi . This option can beessised course wise and not section wise or questi
wise.

The medium of answering the paper for course indé&fatanding disciplines and school subjects’ an
‘Pedagogy of school subjects’ (language course) W in the concerned language / English
Marathi/Hindi

Objectives of the Course:

The B.Ed.Special Education programme aims to devédachers for children with disabilities for

various settings. (Including Inclusive, Special,e@pSchool and Home Based Education). The B.E
Special Education (Learning Disability) course vpiepare human resources to enable them to acqt
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knowledge and develop competencies and skills gparneducation and training effectively to all
children including children with special needs.

After completing B.Ed. Special Education (LD) pragme the student —teachers will
a. Acquire knowledge & skills about human developmeoontemporary Indian education, and

pedagogy of various school subjects and assesgaordaarning.
b. Acquire knowledge & skills about nature and edwral needs of children withSpecific disabilities.

% of % of
Sr. Theory time for| % of . time For % of Marks
No Year Hours Marks Theory | Marks PL%CJLZal Marks Practical For Practical
courses courses

Year 480 750 40% 60% 670 550 56% 44%

I

Year 480 700 40% 60% 670 600 62 9 38 %

Il

10.

11.

c. Develop conceptual understanding of education prons and skills for working with children with
various disabilities in Special and inclusive sej$.
d. Enhance knowledge and skills for professional dgwelent.

Nomenclature and I ntake:

Nomenclature of B. Ed. Special Education coursesilshbe as per UGC Notification of 2009 and 201-
the new nomenclature will be B.Ed.Spl.Ed.(LD).

Intake: The maximum intake for the B.Ed.Spl.Ed.(L@ourse per academic session shall be as per
RCI guideline. 25 per ltatc

General Framework of the Course

The B.Ed special education.(LiB)Xwo years degree programme consists of 1) €&we papers 2) Four
cross disability papers 3) Five Disability Spe@ation courses and 4) Three professional developme
Papers. All together Seventeen theory papersandditfarent practical areas. Practical part E csissi
of two Practical Areas E1 and E2. Practical Patbiisist of two practical areas D1 and D2

Duration of the Course
Duration of the programme will be of two years. Ea@ar will have 200 working days with 1200

working hours. All together 400 days and 2400 haxsluding admission and examination days. Th
distribution of working hours for the theory andgtical are as follows

Distribution of Timefor Theory and Practical Work

Code Area Courses Credits Marks
A | THEORY: Core courses 5 20 500
B THEORY: Cross Disability & Inclusive 6 12 300

Education courses (including optional
courses)
C THEORY: Disability Specialization Courses 5 20 050
D | THEORY: Enhancing Professional Capacities/ 3 6 150
Professional Development Courses (EPC)
E Practical area Disability Specialization E1+E2  +E2 20 500
F Practical Area D1+ D2(Practice Teaching and 1+D2 26 650




| School Attachment /School Internship
Total 24 104 2600

12. COURSE AT A GLANCE:STRUCTURE FOR 2 YEARS

a) AREA A: CORE COURSES

Al | Human Growth & Development

A2 | Contemporary India and Education

A3 | Learning, Teaching and Assessment

A4 | Pedagogy of Teaching Language Hindi/Marathi/Engligimy one)
A5 | Pedagogy of Teaching school subject ( Sciencehamaatics / History Geography) Any one

b) AREA B: CROSSDISABILITY AND INCLUSION

a. All trainees will learn about all disabilities (&, practical as well as field engagement) an
specialization in any one disability Learning Ddigi

b. Institutions/organizations offering B.Ed.Spl.Ede axpected to decide other than specializatic
areaoutof VI/HI/MR /LD /MR (ID) / ASD / MD.

c. In case of teacher trainees with disability; theicé of two optional courses from B-10 or B-11

can be on case to case basis (e.g. Students vatlaMmpairment may opt for courses related t
Braille Only across B10 & B11).

B6 | Inclusive Education

B7 | Introduction to Sensory Disabilities (VI, Hlebf-Blind)

B8 | Introduction to Neuro Developmental Disabilit¢®, MR(ID), ASD)
B9 Introduction to Locomotor & Multiple Disabilés ( CP, MD)

B10 | Skill Based Optional Course (Cross Disability andldision) ( Any one)
B11 | Skill Based Optional Course (Disability Specialina) ( ANY One)

B 10: Skill based Optional Course (Cross Disability and Inclusion) ANY ONE

Guidance and Counseling

Early Childhood Care & Education
Applied Behavioral Analysis
Community Based Rehabilitation
Application of ICT in classroom
Gender and Disability

Braille and Assistive Devices

QIMmO0|m >

B 11. Skill based Optional Course (Disability Specialization) ANY ONE

Communication Options: Oralism/Oral Rehabilitati®& Auditory Verbal Approach
Communication Options: Manual Options (Sign Syst8ign Language)
Augmentative and Alternative Communication

Management of Learning Disability

Vocational Rehabilitation & Transition to Job &aent

mo0Olm >







c) AREA C: DISABILITY SPECIALIZATION COURSES

d)

Area for specializatiofearing mpair ment

C12 | Assessment and Identification of Needs

C13 | Curriculum Designing, Adaptation and Evaluation
Cl4 Intervention and Teaching Strategies

C15 | Technology and Disability

C16 | Psycho Social and Family Issues

AREA D: ENHANCEMENT OF PROFESSIONAL CAPACITIES (EPC)

D17 | Reading and Reflecting on Texts
D18 Drama and Art in Education
D 19 | Basic Research & Basic Statistic

PRACTICAL AREA E : PRACTICAL RELATED TO DISABILITY

* Area E1- Cross disability and Inclusion ( Part o&& B)
* Area E2- Disability Specialization ( Part of Ar€a

AREAF: PRACTICE TEACHING (D1) AND FIELD ENGAGEMENT/SCHOOL ATTACHMENT/

13.

14.

INTERNSHIP (D2 = F1+F2+F3)

* F1. Main disability special school (Related to At&a
* F2. Other disability special school (Related toaAB)
* F3. Inclusive school (Related to Area B & C)

CHOICE BASED CREDIT SYSTEM

Learningload per credit = 23Clock hours

(450 Clock hours Classroom Interactions +30 Cloalrh for Assignment and self-study)
Marks per credit = 25 marks

The total hours for BED programme are 1200 for egedr. Out of which 450hours are forface to fac
interactions in the classroom and 750 hours@rpriepar atory work.

INTERNAL EVALUATION
First Year:

For Continuous Assessment One Actiwiritten Examination (2T utorials of each subject and one
test) should be organized during the year for the GesiBED 101 to BED 109. Other activity will be
the different practical work given in areas undactecourse, E1 & E2 (BED301, BED 302) as well a
D1, D2,(BED401, BED 402)

Second Year:

For Continuous Assessment One Actiwilyitten examination (1Tutorial and 1 Presentation of each
subject andone test) should be organized during the year for the Geais&D 201 to BED 210. Other
activity will be the different practical work givem areas under each course, E1&EBED 301,
BED302) as well as D1, DABED 401, BED 402)



15.

16.

GRADING SYSTEM
M arks Grade Grade Point

Marks % Grade Grade Point
80-100 O : Outstanding 10
70-79 A+ : Excellent 9
60-69 A : Very Good 8
55-59 B+ : Good 7
50-54 B : Above Average 6

0-49 F : Fall 0

B.Ed.Special Education (L.D) Examination Rules:

1 Assessment shall consist of Continuous Assess{@&)tand Year End Examination (YEE) with 20%
and 80% weightage respectively for BED 101 to BED and BED 201 toBED 210.

2 Assessment shall consist of Continuous AssessifieA) of complete weightage i.e.100% for
practical courses i.e. BED 301 & 302 as well as BBD& 402 for both years.

3 The concerned teacher is responsible for cormhuttevaluation towards CA and shallannounce at tl
beginning of the course about the mechanisms uskigh CA would takeplace. However, the YEE
shall cover the entire syllabus prescribed for tuairse.

4 The CA towards 20% marks will be a continuousvégt written test and two Tutorials /presentason
per subject willbe conducted.

a) It is mandatory for a teacher to hand over the ssexk C.A. answer sheets to the
respectivestudents will before the commencementtseo¥ EE.

b) It is also mandatory to declare the score gainedllyhe students in a course towards CAon th
notice board duly signed by the concerned teachitreccourse and the Principal

5 YEE for the remaining 80% marks will be condudbgdSPPU for BED 101 to BED 109 and BED 201
to BED 210.

6A student has to obtain 50% marks taken togeth€@”oand YEE with a minimum of50% in each of
these separately.

7A student will have to obtain a minimum aggregait®0% marks in each course to becounted for tt
minimum number of credits required for the completof the program.

8If a student misses an internal assessment exaomniae/she will have a second chancewith th
endorsement of the Principal in consultation with toncerned teacher. Such asecond chance sl
not be the right of the student.



17.

9a) If student is declared as "Pass" in a coursad&other than F), then he/she cannotchoose/raapyg
that course unless appearing under "CLASS/GRADERRNEMENT" forYEE only.CA is not
available for a course in which the student has lieelared as "PASS".

9b) If student is declared as "FAIL" (Grade F) icaurse, then the student is allowed tochoose aucl
course, with CA and YEE both, only in a year in @fhihe course isconducted, irrespective c
the previous score in CA.Otherwise, the student agpear only for YEE in that course in any
of thefollowing/forthcoming year, provided that teudent has scored at least 50% of thetot.
100% in CA.

9¢) In case of 9 (b), the maximum duration avddb register/reappear for a coursewill be afed.

2 years B.Ed. Program — Up to 4 (four) years {i.a.student is registered/admittedfor first yea
in 2015-16, then the student is allowed to registappear up to year2018-19)

9d) In the case of 9 (b), the number of attempicl@eling registered for first time)available to
register/reappear for the course would be 3(thwab), subject to 9 (c).

9e) In an exceptional case, if there are sufficremhber of students who wish to registerfor a aurs
for CA and YEE both in which they have failed, theumch a course canbe conducted in th
immediate following term only, in addition to thewsesconducted in that term. In this cas
student should pass in at list 50 % of papers miampapers in each year.

of) If the student have failed again in immediaart then he will allowed to attend theory cours
periods and complete practical courses of secoadwih fulfilling attendance and all required
criteria. But he will not allow to appear for finBIEd Special Education Examination conducte
by university till the clearance of all the firstar papers.

9 g)College will maintain all internal assessmetords of such students and will send it to wsity
when he or she clears his or her first year.Inghisation student should have complete his or h
B.Ed Special education in stipulated time of Fgaars to complete the degree as given in 9c

10 The student will be finally declared as failethe minimum numbers of creditsare not earnediwith
a total period of Four years from the time of adnis, afterwhich, such a student will have to see
fresh admission as per the admission rules pregaitithat time.

11 A student cannot give second year final exananatf she/he fails to complete 50% creditsof the
total credits expected to be ordinarily completethnv first year.

12 There shall be a revaluation of the answer &capYEE as per Ordinance No0.134 A& B, but not o
CA.

13 While marks will be given for all examinatiortbey will be converted into grades. Theyear en
Grade sheets will be generated by using marks eakg and the finalgrade sheets and transcriy
shall have grade points average and total percergagarks (up to two decimal points). The final
grade sheet will also indicate the name ofColldgacher Education Institute to which the student |
registered.

Assessment and Grade Point Average

1. The system of evaluation will be as follows: Each CA and YEE will beevaluated in terms of nsark
The marks for CA and YEE will be added to convetbiagrade and later a grade point average.

There is no grade independentlyfor CA or YEE.



2 .Result of a student will be declared for eachr yadter the YEE only.

3. The student will get a Grade Sheet with totaldgs earned and a Grade PointAverage, after earn
the minimum number of credits towards the compiletod theB.Ed.special education prograrn

(subject to 9)

4. Marks/Grade/Grade Point w.e.f. AY 2015-16 (1nPS8cale):

Marks % Grade Grade Point
80-100 O : Outstanding 10
70-79 A+ : Excellent 9
60-69 A : Very Good 8
55-59 B+ : Good 7
50-54 B : Above Average 6

0-49 F : Fall 0

Remarks: There will be no grade point below 6 asssandard is 50%.

5. Final Grade w.e.f. the AY 2015-16 (10 Point $gal

Grade Point Average Grade
09.00 - 10.00 O
08.50 — 09.00 A+
07.50 — 08.49 A
06.50 — 07.49 B+
06.00- 06.49 B
00.00-05.99 F
Formula:
WeightedGPA = The sum of (Units of Credits)XGrade Points

Total Number of Credits of the Course

Remark:

a) B+ is equivalent to 55% marks and B is equivalent to 50% marks.

b) There will be no grade below B (other than Fpassing standard is 50% orGPA 6.00 and above
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6. If the GPA is higher than the indicated uppenitliin the three decimal digit, then higher finahde
will be awarded (e.g. a student getting GPA of Z.4%ay be awarded ‘A’ grade). (Applicable for
grades other than F)

7. There will be only final compilation and modéoat at GPA (Final) level done at the University.
While declaring the result, the existing relevardimances are applicable. There is also a provisic
for verification and revaluation, subject to théesiapplicable at that time.

8 .For grade improvement for two year program, estaidvill have to reappear for YEE only in the
courses comprising a minimum of 20 credits. Theseses will be from the Parent College only ir
which the student has earned the credits. A stuchambpt for the Grade Improvement Program onl
after the declaration of earning minimum numberkEdits and completion of the B.Ed. Progran
(subject toB.Ed. Exam Rules within the period ob tyears from the completion of program.

9. The formula for GPA will be based on Weightedefage. The final GPA will not be printed unless ¢
student earns a minimum numbers of credits outetdtal 104 credits.

10. The description for the grades is as follows:

O: Outstanding: Excellent analysis of the topic, (80% and abowe)iate knowledge of the primary
material, wide range of reading, logical developtnaiideas, originality in approaching the subject
Neat and systematic organization of content, elegaa lucid style;

A+: Excellent: Excellent analysis of the topic (70 to 79%) Aaterknowledge of the primary material,
acquaintance with seminal publications, logicalelegment of ideas, Neat and systematic organizatic
of content, effective and clear expression;

A: Very Good: Good analysis and treatment of the topic (609 BAImost accurate knowledge of the
primary material, acquaintance with seminal pubiices, logical development of ideas, Fair anc
systematic organization of content, effective ae@icexpression;

B+: Good: Good analysis and treatment of the topic (55%%b
Basic knowledge of the primary material, logicalvelepment of ideas, Neat and systemati
organization of content, effective and clear exgies

B: Pass: Some important points covered (50 to 54%)
Basic knowledge of the primary material, logicalvelepment of ideas, Neat and systemati
organization of content, good language or expressio
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Outline Of The Two year s Programme

YEAR |
S. Part No. Particulars Marks for | Allocated | Marks for | Allocated
No. Yearl Hours Year 2 Hours
Part 1 Theory 600 450 560 450
2 | Part2 (Izseti?’ut.) 150 30 140 30
i a2 B B B e
Area E E1+E2
4 | Part4d Classroom Teaching an]
Practical School attachment/ D1 200 D1 300 D1 250 | D1 300
Area F internship D2 100 D2140 | D2100 | D2 140
D1+D2
Total 1300 1200 1300 1200
Year |
Course Course title Credits Marks
AREA A: CORE COURSES
101 | Contemporary India and Education 100
102 | Learning ,Teaching and Assessment 100
103 | Pedagogy of Language Marathi/Hindi/English 4 100
104 | Pedagogy of School Subjects Science/Maths/ifi€eography (ANY ONE) 4 100
AREA B: CROSSDISABILITY AND INCLUSION
105 | Inclusive Education 2 50
106 | Introduction to sensory disabilities (VI, Hle&f-Blind) 2 50
107 | Introduction to Neuro Developmental Disabisti¢&D, ID (MR), ASD) and 2 50
AREA C: DISABILITY SPECIALIZATION COURSES
108 | Assessment and Identification of Needs 100
109 | Educational Intervention and Teaching Strategie 100
AREA D: ENHANCEMENT OF PROFESSIONAL CAPACITIES (EPC)
AREA E: PRACTICAL RELATED TO DISABILITY
301 | Practical: E1 5 125
302 | Practical: E2 5 125
AREA F: FIELD ENGAGEMENT/ SCHOOL ATTACHMENT/INTERNSHIP
401 | Practical D1 8 200
402 | Practical D2 (F1 + F2 + F3) 4 100
Total 52 1300




YEARII

Course | Course title | Creditg Marks
AREA A: CORE COURSES
201 | Human Growth & Development | 4 | 100
AREA B: CROSSDISABILITY AND INCLUSION
202 Locomotor& Multiple Disabilities (Deaf-Blind, GMD) 2 50
203 Skill Based Optional Courses ANY ONE 2 50
204 Skill Based Optional Courses ANY ONE 2 50
AREA C: DISABILITY SPECIALIZATION COURSES
205 Curriculum Designing, Adaptation and Evaluation 4 100
206 Technology and Disability 4 100
207 Psycho Social and Family Issues 4 100
AREA D: ENHANCEMENT OF PROFESSIONAL CAPACITIES (EPC)
208 Reading and Reflecting on Texts 2 50
209 Drama and Art in Education 2 50
210 Basic Research & Basic Statistic (EPC) 2 50
AREA E: PRACTICAL RELATED TO DISABILITY
301 Practical: E1 6 150
302 Practical: E2 4 100
AREA F: FIELD ENGAGEMENT/ SCHOOL ATTACHMENT/INTERNSHIP
401 Practical D1 8 250
402 Practical D2 (F1 + F2 + F3) 4 100
TOTAL 52 1300
YEAR |
Theory Part |
Min. Min.
C(lJ\ngse Course Title Hours Mlarllrtks Mf%rrks MEz:r:%s Mf?)rrks Total | Credits
passing Passing
101 | Contemporary India and Education60 20 10 80 40 100
102 | Learning,Teaching and 60 20 10 80 40 100
Assessment
103 | Pedagogy of School Subjects
Science/Maths/History/Geography 60 20 10 80 40 100 4
104 | Pedagogy of Language
English/Marathi/Hindi.) 60 | 20 10 80 | 40 100 4
105 | Inclusive Education 30 10 5 40 20 50 2
106 | Introduction to sensory disabilities
(VI, HI, Deaf-Blind 30 1 10 S 40 201 50 2
107 | Introduction to Neurp
Developmental Disabilities (LD, 30 10 5 40 20 50 2
ID (MR), ASD)
108 | Assessment and Identification of60 20 10 80 40 100 4
Needs
109 Educa_ltlonal In_terventlon and 60 20 10 80 40 100 4
Teaching Strategies
450 150 75 600 300 75( 30
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Theory Part Il Year 1

S. No Internal Asessment Total Marks Marks Required for Passing
(150) (75)
Test 100 50
Tutorial 50 25
Total 150 75
Part 111 Yearl (301+302)
Practical 1
301 Practical E 1
YEAR | Credits: 05 Hours: 130 Marks: 125
S Task Educqtlonal Specific activities Hrs| MarksSubmission
No. settings
1 | Visit to | Special school Study the infrastructure available
special school for children with| in a special school for children Report
for  children| Learning with  HI (4 School)AND| 50 45 | including
with Learning| Disabilities ,VILMR,LD and Inclusive schoal reflections
Disabilities and VIMR,LD | (4 School)
2 | Classroom And Observe the teaching of children
teaching Inclusive School| With Learning Disabilities and
observation VI,LMR,LD in any one special
classroom and Inclusive schqgol
: : 60 45
and write the observation report
Major Disability LD (30) Other
Disability (20) Inclusive Education
(10)
3 | Observation 10 Lessons Two Per Disability
Of Model AND Inclusive School ( LD 10 20
Lesson HI,VI,MR, +IN.School)
4 | Writing 5 Lesson plans ( 2 LD + 2 for
Lesson Plans Other Disability + 10 15
1 Inclusive school)
TOTAL | 130 | 125
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Practical E 2/ 302

Year 1 Credits: 05 Hours; 150Marks; 125

NS

S Educati-
Nc; Tasks onal Specific activities Hrs| Marks Submissior
' settings
1 | Assessment Study the summary report of the Journal with
and evaluation carried out on any two reflections
Identification children with Learning Disabilities & 15 15
of LD & its study its implications in terms of
implications educational placement
2 | Identification Study the summary report of the
of evaluation carried out on any TW
HI/VI/LD/ Children with HI/ VI/ MR & study its| 15 15
MR& its implications in terms of educational
implications placement
3 | Assessment | Institute | Assessmen of Speech 15 1%
of I.‘D / cI|n|.c/ Assessment of Reading 15 10
Children Spec|a|
School | Assessment of Writing 15 15
Assessment of Maths Skills 15 15
4 | Assessmet of Institute | Observation of Assessmet of Language
Language |/clinic | Skills and Vocabulary, Grammer,
and Meaning 30 20
Language
skills Administration of Assessmet of Language
Skills and Vocabulary, Grammer, 30 20
Meaning test and diagnosis and Planning
for intervension
Total | 150 125
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Part IV (401 +402)Year 1

401/Practical D1

S.N Tasks Educational settings  Specific activities Hrs Markg  Submissions
0.
Micro 5 Different skills 5+5 30 15 Report
1 teaching Teacherg Training| Simulated lessons 5+5 30 15 Report
Observation Institute Micro skills and Simulated
30 10 Report
of Peers
Practice Special School (L) | LD (15) Other Lesson Notes
Teaching Special School (Oth( Disability(5) Inclusive
Disability ) and School ( 5)
Inclusive School ;irt;?eugge , Selected 60(LD)
2 , 160 | 20(OD)
All Other subject 20( In)
( Preprimary 5
Primary 5
Upper primary or
Secondary school 5)
Observation|Special SchoolLD) | LD(10) /OTHER Disability
3 Peers_ Spfecia] 'School (Othy (5)/ Inclusive School (5) 10 15 Report
teaching Disability ) and
Inclusive School
IEP Special School (L) | LD (15)/OTHER
Special School (Oth( Disability(5) / Inclusive 30
4 Disability ) and School (5) 30
Inclusive School ( Language +Selected
subject)
IEP SpecialSchool (LD) | LD (7)/OTHER
Observation|Special School (Oth( Disability(2) / Inclusive
5 | Peers Disability ) and School (1) 10 15
Inclusive School ( Language +Selected
subject
Total 300 200
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YEAR 1 Practical D2

[

402 School Attachment Area = (F1+ F2+ F3)
F1
Year 1 Credits: 02 Hours: 80 Marks: 50

S Tasks Educa_ltlona Specific activities Hrs | Marks | Submission

No. | settings

1 | Teacher Special Working as teacher assistant for prayefs / Journal of
assistant school for | assembly, attendance, home work/class daily
** children work, writing diaries, preparing TLM, 10 5 | reflections

with LD teaching practice sessions recapitulation, and
and break times, learning

2 | Practicing Undertaking continuous whole day teaching Daily diary
functioning as using daily diary system for planning andl5 30
a teacher ** recording..( 5lessons)

3 | Understanding Assisting in exam related planning, setting Portfolio of
school guestion papers, assessing, entefring assessmen
examination outcome in records, writing progresslO 2 | activities
** reports, feedback to students and parents,

drawing pedagogic decisions.

4 | Understanding Participating in  School committees *
beyond meetings, Sports, Picnics, trips, Visits,
classrooms Parent Teacher Association (PTA) meetindlO 2

competitions, Celebrations, annual
gatherings, medical check ups — any 3

5 | Development Developing 3 TLM and 10 worksheet for TLM
of teaching the assigned class
Iearnmg 10 5
material
(TLM),
worksheet,

6 | Document Reading and reporting on academic *
study calendars, time table, diaries, work books,

progress reports, case files, parent meetirl% 5
reports, certificates, forms to avail
exemptions and concessions, assessment
formats for pre school

7 | Use of internet Special Using technology for classroom teaching, *
and  modern school for | art education, record keeping,
technology for| children communication, downloading power poian,5 2
improving the| with LD AVs for concept development involving
class processes students

8 | Compilations Compiling language material news, Journal of
of  language conversations, stories and unseen pictures, compila-
teaching Directed activities tions
material news 5 3
conversations,
stories ang
unseen pictures

9 | Program end Power point presentation on consolidations,
presentation reflections and take away points from field5 2

engagement to be able to become a teacher
TOTAL 80 50
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F2

]

Year 1 Creditss 1 Hours: 30 Marks: 25
S. Task Educqtlonal Specific activities Hrs | Marks | Submissiong
No. settings
1 | Teacher Special Studying the background of the children|id0O 5 Journal of
assistant school of |the allotted class & working as teacher daily
other assistant for prayers / assembly, attendance, reflections
disability home work/class work, writing diaries & and learning
assisting in school celebrations
2 | Lesson 5 lesson on each disability (5 Lesséns | 10 15 | 3 marks eacl
other Disability )
3 | Document Reading and reporting on academi® 3 Journal
study calendars, time table, diaries, work books,
progress reports, case files, 3parent meeting
reports, certificates, forms to avalil
exemptions and concessions, assessment
formats for pre school
4 | Use of Using technology for classroom teaching, |arb 2 Journal
internet and education, record keeping, communicatipn,
modern downloading power points, AVs for concept
technology development involving students
for
improving
the class
processes
TOTAL 30| 25
F 3: Inclusive School
Year 1 Credits: 01 Hours: 30 Marks: 25
# Tasks Educa_tlonal Specific activities Hrs | Marks | Submissiong
settings
Understanding| Inclusive | Studying the background of children in theb 2 Report with
the children in| School allotted class reflections
the classroom
Understanding Studying the half yearly, monthly & unit5 2
the plans plans & calendar of activities and progress
report
Teaching Assisting the teachers in adaptation | dfO 15
support content, lesson planning, scheduling,
+Lesson resource mobilization&preparing TLM,
planning celebrations
Remedial Teaching special children for specializedb 3
support support for achieving the content mastery- 2
students
Student Assist the teachers in developing teachéy 3
evaluation made tests, marking scheme, scoring key,
exam supervision, evaluation of answer
scripts & reporting
TOTAL 30| 25
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Year |l

Theory Part |
Min. .
Course Int Marks Ext Min.
Course Title Hours * | Marks for| Total Credits
No Marks for Marks :
: Passing
passing
pop | Human Growth & 60 20 10 80 40 100 4
Development
Locomotor &
Multiple Disabilities
202 (Deaf-Blind, 30 10 5 40 20 50 2
CP,MD)
Skill Based Optiona
203 Courses ANY ONE 30 10 5 40 20 50 2
Skill Based Optiona
204 Courses ANY ONE 30 10 5 40 20 50 2
Curriculum
205 | Designing, 60 20 10 80 40 100 4
Adaptation and
Evaluation
o0 | rechnology ang 60 20 10 80 40 100 4
Disability
po7 |Psycho Social and o, 20 10 80 40 100 4
Family Issues
Reading and
208 Reflecting on Texts 30 10 5 40 20 20 2
g09 |Drama and Art in 30 10 5 40 20 50 2
Education
Basic Research &
210 Basic Statistic (EPC 30 10 5 40 20 50 2
Total 420 140 70 560 280 700 28
Year |1
Theory Part |1
S. No | Internal Assessment Total Marks Marks Regluior Passing
1 Test 100 50
2 Tutorial 50 25
Total 150 75
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Year |l
Part |11

Practical Part(301+302)

301 E1
S, Tasks Educqtlona Specific activities Hrs| Marks  Submission
No settings
1 | Assessment of | Institute / | *Studying & describing
language clinic standardized language tests -+ 15 10 Report
number
*Observations of any one test
administration — 1 child > 10 Report
- ——— .
Administering any 1 test in a 5 10 Report
group
*Observation of developmental
scale-3 children 5 10 Report
*Administration of Reading and
Writing test > 10 Report
2 | Assessment ininstitute | *Studying & describing DST 10 10
developmental |/ GDS, CPM, SFB ,VSMS ,SPM
psychology Clinic/Scho *Observing assessment of
ol/Rural children using any two of the 10 10 Journal
area / above
*Studying 10 assessment reparts
and noting the diagnosis and10 10
recommendations
3 | Case Study Any FOUR (LD) _Two from 20 20 Report
primary and Two Preprimary
4 | ICT Preparation Of PPT, Use of10 10 Report
Images from Internet
5 | CBR Social Awareness  Program
ACTIVITY survey, Parent Empowerment,
Teacher Orientation , Assessment3 0 30 Report
of Barrier free environment
6 Lang_uage Grammar Book 15 10 Report
Practical/
TOTAL | 130 150
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Practical Part E2:302

I\?' Task Educqtlonal Specific activities Hrs| Marks Submissions
0 settings
1 | Remedial Institute / | Assessment Detecting Problem, setting
teaching Clinic/Scho | goals , Remedial Teaching, 25 15
Maths ol Reassessment ,Report writing
2 | Remedial Institute / | Assessment Detecting Problem, setting
teach_ing Clinic/Scho | goals , Remedial Teaching ; 25 15 Journal with
Reading ol Reassessment ,Report writing reflections
3 | Remedial Institute / | Assessment Detecting Problem, setting
teaching Clinic/Scho | goals , Remedial Teaching, 25 15
Writing ol Reassessment ,Report writing
4 | Remedial Institute / | Assessment Detecting Problem, setting
teaching Clinic/Scho | goals , Remedial Teaching,
Reading ol Reassessment ,Report writing 25 15
writing and
Maths
5 | Speech Clinic/ Assessment of Speech
intervention | School/ Observing individual speech teaching
Inclusive | sessions (2 children)
Skill Observing group teaching sessions| (2
children)
Planning and executing lesson plan [for _
teaching non-segmental segmental andg | 30 Journal with
supra segmental aspects of speech (2 reflections
children) 5 Lesson (Individual teaching
)
Planning and executing lesson plan ffor
teaching non-segmental segmental and
supra segmental aspects of speech
(group teaching)5 Lesson
6 | ldentification| Inclusive Screening With check list
Of Disability | school 101 10 Report
TOTAL | 150 | 100
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Year |l
Practical Part D1

Part 1V (401+402)

401
S. Task Educatlonal Specific activities Hrs| Marks|  Submission
No. settings
1 | Simulation Institute Innovative lessons( 5) 10 10 Journal with
Lesson Team teaching 1 reflections
Models of teaching 2
Cooperative /Peer tutoring 2
Collaborative | Special School | Ld or Any Disabilityl0 lessons 15 10 Journal with
teaching (LD)/Center reflections

2 | Practice Special School | LD (15) Other Disability(5) 150 | 60(LD) | Journal with

Teaching (LD) Inclusive School ( 5) 20(0OD) | reflections
Special School | Language, Selected Subject 20(IN)
(Other All Other subject
Disability) and | (Primary 5
Inclusive School| Upper primary and Secondary
school 10)

3 | Observation | Special School | LD (5) /OTHER Disability (5)/ 15 10 Journal with
Peers (LD) Inclusive School (5) reflections
teaching Special School

(Other
Disability) and
Inclusive School
4 | IEP Special School | LD (15)/OTHER Disability(4) / 40 40 Journal with
((LD) Inclusive School (3) reflections
( Language +Selected subject)
Special School
(Other
Disability) and
Inclusive School

5 | IEP Special School | LD (10)/OTHER Disability(3) / 10 20 Journal with
Observation | (HI) Inclusive School (2) reflections
Peers Special School | ( Language +Selected subject

(Other
Disability) and
Inclusive School

6 | Comparison Comparison of STATE Level 15 20
of and CBSE Level
Curriculum Or General and Special

Education Curriculum

7 | Text Book Language (2) Other subject 30 20
Adaptation (2)Selected Subject (2)

8 | Construction Question Paper of selected 15 10
of Question subject
Paper / TMT

9 | Action Review of Action Research (one 15 10
Research

22
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TOTAL | 300 |

250 |
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YEAR Il 402 (D2) School Attachment PracticalArea
(F1, F2, F3)=D2
Practical Part F1

Marks; 50Hours 80

S. Tasks Educatic Specific activities Submissions
No. nal Hrs | Marks
settings
1 | Teacher assistant Special | Working as teacher assistant for prayefs / Journal of
*x school | assembly, checking hearing device, daily
for attendance, home work/class work, writing reflections
children | diaries, preparing TLM, teaching practicelO 5 | and learning

with LD | sessions recapitulation, and break times,
Assisting assessment of Reading Writing and

Maths
2 | Practicing functioning Undertaking continuous whole day teaching Daily diary
as a teacher **+ lessgn using daily diary system for planning and10 30
recording.( 5lessons)
3 | Understanding school Assisting in exam related planning, setting Portfolio of
examination question papers, assessing, entering outgcome assessment
*x in records, writing progress reports, feedback0 3 | activities
to students and parents, drawing pedagogic
decisions.
4 | Understanding beyond Participating in School committees meetings, *
classrooms Sports, Picnics, trips, visits, Parent Teacher
Association (PTA) meeting, competitions,10 2

Celebrations, annual gatherings, medical
check ups —any 3

5 | Development of Developing 3 TLM and 10 worksheet for the TLM
teaching learning assigned class 10 >
material (TLM),
worksheet,

6 | Document study Reading and reporting on academic *

calendars, time table, diaries, work books,

progress reports, case files, parent meeting 5
reports, certificates, forms to avall
exemptions and concessions, assessxmnt
formats for pre school
7 | Use of internetand | Special | Using technology for classroom teaching, |art *
modern technology fof school | education, record keeping, communicatipn
: : . . 10 2
improving the class | for downloading power points, AVs for concept
processes children | development involving students
8 | Compilations off with LD | Compiling language material  news, Journal of
language teaching conversations, stories and unseen pictyres, compila-
material news Directed activities 10 2 | tions
conversations, stories
and unseen pictures
9 | Program end Power point presentation onconsolidations,
presentation reflections and take away points from field 5 2

engagement to be able to become a teacher
TOTAL | 80 50

* Certificate from school head grading the perfonce&a On 5 point scale. Candidates below the scoep@&at
the placement

** For itemseach student will be assigned a clags$ the class teacher is expected to support aemnigeterm
mentor for the student placed in her / his class
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Year |l Practical Part F 2

Marks; 25Hours-30

Task

Educational
settings

Specific activities Hrs

Marks

D

Submissions

Teacher
assistant

Working as a
teacher

Document study

Use of internet
and modern
technology for
improving the
class processes

Special
school of
other
disability

Studying the background of 10
the children in the allotted
class & working as teacher
assistant  for  prayers |/
assembly, attendance , home
work/class  work,  writing
diaries & assisting in schoo
celebrations

Journal of daily
reflections and
learning

5 lessons 10

15

Reading and reporting agn 5
academic calendars, time
table, diaries, work books,
progress reports, case files,
3parent meeting reports,
certificates, forms to avall
exemptions and concessions,
assessment formats for pre
school

Journal

Using technology for 5
classroom teaching, rt
education, record keeping,
communication, downloadin
power points, AVs for concept
development involving

students

Journal

TOTAL | 30

25

25



Year |l Practical Part F 3: Inclusive School

Marks: 25 Hours 30
S Tasks Educa_tlona Specific activities Hrs| Marks Submissions
No. settings
1 | Understanding| Inclusive | Studying the background  of Report with
the children in| School children in the allotted class 5 2| reflections
the classroom
2 | Understanding Studying the half yearly, monthly
the plans & unit plans & calendar of 5 3
activities and progress report
3 | Teaching Assisting the teachers in adaptation
support of content, lesson planning,
scheduling, resourc, 10 15
mobilization&preparing TLM,
planning celebrations
4 | Remedial Teaching special children for
support specialized support for achieving 5 3
the content mastery- 2 students
5 | Student Assist the teachers in developipg
evaluation teacher made tests, marking
scheme, scoring key, exam 5 2
supervision, evaluation of answer
scripts & reporting
TOTAL | 30 25
Content of Theory Papers
Yearl
S.NO. Name of the Paper
101 Contemporary India and Education
102 Learning ,Teaching and Assessment
103 Pedagogy of Language English/Marathi/Hindi.
104 Pedagogy of School Subjects Science/Maths/iji§&eography
105 Inclusive Education
106 Introduction to sensory disabilities (VI, Hle&f-Blind)
107 Introduction to Neuro Developmental Disabisti&D, ID (MR), ASD)
108 Assessment and Identification of Needs
109 Educational Intervention and Teaching Strategie
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CONTEMPORARY INDIA AND EDUCATION
Course Code ; 101 Credit ; 04
Contact Hours ; 60 Marks ; 100
Introduction

This course will enable student-teachers to expémhecation from philosophical and sociological pedive
and hands on experience of engaging with diversanaanities, children and schools. It also traces th
educational developments in the historical conteatling to contemporary India. The course alsounhes$
various commissions and policies and issues anddrm the field of education, special educatiod smclusive
education.

Objectives
After completing this course the student teachelidoe able to-

» Explain the history, nature and process and Phlogof education

* Analyse the role of educational system in the canté Modern Ethos

» Understand the concept of diversity

» Develop an understanding of the trends, issueschaltenges faced by the contemporary Indian Edurcat
in global context

CONTEMPORARY INDIA AND EDUCATION
Part 1
Unit No. Content Hours | Marks
Philosophical Foundations of Education
1.1 Education: Concept, definition and scope
1.2 Aims of Education.
1.3 Functions of Education.
1.4Formal, Informal and Non-formal Education
1.5Agencies of Education: School, family, communitylanedia

Educational Philosophy

2.1Philosopy; Concept and Definitions.

2.2Impact of Philosophy on education.

2.3Philosophies of Education: idealism, naturalipragmatism,
existentialism, humanism, constructivism and cotinoeism

2.4 Historical Perspective of Indian Education (@anTagore, Krishna

Murthy, Aurobindo)
2.5 Contemporary Indian Perspective

Under standing Diver sity
3.1 Concept of Diversity
3.2 Types of Diversity: Gender, linguistic, cultijraocio-economic and
Unit3 disability 10 12
3.3 Diversity in learning and play

3.4 Addressing diverse learning needs
3.5 Diversity: Global Perspective

Unit 1 10 12

Unit 2 10 16
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Part 2

Contemporary Issues and Concerns
4.1 Universalisation of School Education, Right Education ang
Universal Access
4.2 Issues of a) Universal enrolment b) Universaémtion c) Universal
learning
4.3 Issues of quality and equity: Physical, ecompraocial, cultural and
Unit 4 linguistic, particularly w.r.t girl child, weakeestions and disabled 10
4.4 Equal Educational Opportunity: (i) Meaning ofjuality and
constitutional provisions (ii) Prevailing nature danforms of
inequality, including dominant and minority grougosd related issue
4.5 Inequality in Schooling: Public-private schqatsral-urban schools,
single teacher schools and other forms of inegasalitn schoo
systems

[72)

12

Education Commissions and Policy

5.1 Constitutional provisions on education thatieif National Ideals
Equality, liberty, secularism, and social justice

5.2 National Commissions and Policies: Kothari Cassion (1964), NPE
and POA (1986, 1992), National Policy for Persoith Risabilities
(2006)

Unit5 | 5.3 National Acts: RCI Act, 1992, PWD Act, 1995, MEt, 1999, RTE 10
Act (2009 &2012).

5.4 Programmes and Schemes: IEDC (1974, 1983), @880, 2011)
RMSA, 2009, IEDSS, 2009

5.5 International Conventions and Policies: SalazaabBeclaration and
Framework, 1994, UNCRPD, 2006, MDG, 2015, INCHEON
strategies

16

Issuesand Trendsin Education

6.1 Challenges of education from preschool to seseoondary
6.2 Inclusive education as a rights based model

6.3 Complementarily of inclusive and special school

6.4 Language issues in education

6.5Community participation and community based atdan

Unit 6 10

12

Some Suggested Activitieson contemporary issues

» Comparative study of different settings
» Conflicts and social movements in India: Women iDa&ribal and Disabled
» Educational debates and movements

» First generation learners

* Children with disabilities

* Inclusive education

* RTE act in the context of disadvantaged
* Linguistic and religious diversity

* Human rights, minority rights

* Educational status of various groups

» Special and inclusive schools

* Analysis of contemporary debates
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Essential Readings

» Government of India (Gol) (1966). National Educatf@ommission (1964-66), Ministry of Education: New
Delhi.

» Government of India (Gol) (1986/92). New Educatirolicy, MHRD: New Delhi.

* Guha, Ramchandra (2007). India after Gandhi: Ttetary of the World's Largest Democracy. Macmillon
Delhi

* Gol (2010). Right to Education Act 2009, MHRD: N&elhi.
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LEARNING, TEACHING AND ASSESSMENT
Course Code ; 102 Credits ; 04
Contact Hours ; 60 Marks ; 100
Introduction

This Course will initiate teacher Trainees to uisteand learning theories and as these translatéaathing and
learning actions. Assessment of learning as araomis process is also focused. The course alstsriedocus
on the PwD as Learner and their special educatemds that teacher needs to address in diverse textuca
settings.

Objectives
After completing this course the student will béeato:

» Comprehend the theories of learning and intelligegnad their applications for teaching children

* Analyse the learning process, nature and theomyativation

» Describe the stages of teaching and learning andolke of teacher

» Situate self in the teaching learning process

* Analyze the scope and role of assessment in tegdeBarning process in order to introduce dynami
assessment scheme for educational set up towandsesd learning.

LEARNING, TEACHING AND ASSESSMENT

Part 1

Unit No. Content Hours | Marks

Human L earning and Intelligence
1.1 Human learning: Meaning, definition and condepnation
1.2 Learning theories:
Unit 1 - Behaviourism: Skinner, Thorndike 10 12
- Cognitivism: Piaget, Kohlberg
- Social Constructism: Vygotsky, Bandura
1.3 Implications of the above with regard to Classn teaching and learning

Intelligence

2.1 Concept and definition
Unit 2 | 2.2 Theories: Two-factor, Multifactor, Triarchic @bry (Robert Steinberg) 10 12
2.3 Creativity: Concept, Definition and Charact#ds
2.4 Implications for Classroom Teaching and Leagni

L ear ning Process and Motivation

3.1 Sensation: Definition and Sensory Process

3.2 Attention: Definition and Affecting Factors

Unit 3 | 3.3 Perception: Definition and Types 10 16

3.4 Memory, Thinking, and Problem Solving

3.5Motivation: Nature, Definition and Maslow’s Thgdeaching Learning
Process

Part 2

Teaching and Learning process

4.1 Maxims of Teaching

4.2 Stages of Teaching: Plan, Implement, EvallRédlect

4.3 Stages of Learning: Acquisition, Maintenancen&alization

4.4 Learning Environment: Psychological and Physica

4.5 Leadership Role of Teacher in Classroom, ScaodlCommunity

Unit 4 10 12
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Unit 5

Overview of Assessment and School System
5.1 Assessment: conventional meaning and constisictierspective
5.2 ‘Assessment of Learning’ and ‘Assessment farheg’: Meaning and
difference
5.3 Comparing and contrasting assessment,evalyatieaisurement, test an
examination

5.4 Formative and summative evaluation, CurricuBssed Measurement
5.5Revisiting key concepts in school evaluatiolterfing learners, marks,
credit, grading, choice, alternate certificatiomansparency, internal-

external proportion, improvement option

10

12

Unit 6

Assessment: Strategies and Practices
6.1 Strategies: (Oral, written, portfolio, obserwati project, presentatiof
group discussion, open book test, surprise tedimed test, team tes
records of learning landmark, cloze set/open set aimer innovative
measures) Meaning and procedure

6.2 Typology and levels of assessment items: opelece and cloze ended;

direct, indirect, inferential level

6.3Analysis,reporting, interpretation, documentatiteedback and pedagog
decisions

6.4 Assessment of diverse learners:Exemptions,essimns, adaptations a
accommodations;

6.5 School examinations: Critical review of curresamination practices ar
their assumptions about learning and developmefiprtE for exam
reforms: Comprehensive and Continuous EvaluatiocBH); NCF (2005

-

and RTE (2009)

16

Engagement with thefield aspart of course asindicated below:

I. Report submission: observation of children beloggio any three stages of development and describi
applications of development in teaching-learningtegts

Il. Preparation of Self study report on individual effnces among learners

lll. Prepare a leaflet for parents on better emotiorsalagement of children

IV. Compilation of 5 CBM tools from web search in ameschool subject

V. Team presentation of case study on assessmenteiicsed for pedagogic decisions

VI. Report on community participation in school assesdnor study recent ASAR report to understand scho
independent assessment

Transaction and Evaluation

This concepts and theoretical precepts includethim course should be explained with reference do-n
disabled and disabled children. The effort of teation should be to enhance the student’s undelisiguof
how learning occurs and what are the suitable meéarnts assessment. Evaluation may be done by @ski
student to observe a non-disabled and a disabl&t] ahd present a report of the same
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PEDAGOGY OF TEACHING

Regional Language Mar athi
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Course Code : 103 Credit : 04
Contact Hours : 60 Notional Hours : 30
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PEDAGOGY OF TEACHING HINDI

Course Code : 103 Credits : 04

Contact Hours : 60 Marks : 100

IkB~;@e ds mn~ns’; &izLrgr ikB~;@de }kjk folkfFkZ;ksa bl ;ksX; gksaxss fd &

O;fDr rFkk lekt ds thou vkSj fodkl esa Hkk”kk ds ;ksxnku Is ifjfpr gksaxsA

ewyHkr Hkk’kk dkS’kyksa vkSj Hkk”kk vi/kxe esa mudh Hkwfedk dk vugHko
djsaxsA

bdkbZ fu;kstu vkSj ikB ;kstuk dh izfd;k esa dg’ky gksaxsA

fgUnh f'k{k.k ds fof'’k”V O;kogkfjd mn~ns’;ksa ds fu/kkZj.k vkSj ys[ku esa I{ke
gksaxsA

fgUnh f'k{k.k ds vi/kxe y{;ksa dh izkflr ds fy, iz;ksT; f’k{k.k fof/k;ksa dk iz;ksx djsaxsA
fgUnh f'k{k.k ds mn~ns’;ksa dh Igt izkflr ds fy, Igk;d midj.kksa ds fuekZ.k vkSj mi;ksx
esa n{k gksaxsA

Hkk”kk vf/kxe esa Irr ,0a O;kid ewY;kadu izfof/k ds mi;ksx dq'kyrkiwZod djsaxsA
Hkk’kk vf/kxe esa fo|kfFkZ;ksa dh dfBukb;ksa ds fujkdj.k ds fy, fd;kRed vuqlU/kku
dk iz;ksx djsaxsA

fpUru nSufUnuh vkSj iksZVQksfy;ks fuekZ.k dh izfof/k dk mi;ksx djsaxsA

iIkB~;oLrq
Unit Content Hours | Marks
No.
Part 1

Hkk”kk] fguUnh Hkk’kk dh izd fr vkSj iz;ksT;rkA

1-1  Hkk’kk dk izR;; vkSj mi;ksfxrkA

1-2 cksyh] foHkk’kk vkSj ekud Hkk’kk dk izR;;A

1-3  f'k{kK] lekt] O;kikj] jktuhfr] ‘kks/k ,0a fodkl esa Hkk"kk dk

bdkb :ksxnkuA ' ]
1-4 fgUnh Hkk’kk dk ukedij.k] laLdr Is fgUnh ds mn~Hko dh 10 12
21 i kA
1-5 fo'oHkk’kk vkSj Hkfo”; Hkk’kk ds :i esa fgunh dk fodkl dk
vkdyuA
1-6 ewy&Hkwr Hkk”kk dkS’kyksa & Jo.k] okpu] iBu vkSj ys[ku
dk ifip;A
iIkB~;oLrq lao/kZu
2-1 fgUnh IkfgR; dk IkekU:; ifjp; A
2-2 fgUnh x| IkfgR; dh ijEijkxr fo/kk,j & dgkuh] ukVd vkSj
bdkb egkdkO;
79 fgUnh x| IkfgR; dh vk/kgfud fo/kk,j & miU;kl] ;k=k fooj.Kk] 10 16

thouh] vkRedFkk vkSj laLej.kA
2-3 fgUnh O;kdj.k esa mnZw] vaxzst+h vkSj laLd'r Is lekfo'V
izR::A
2-4 ek/;fed Lrj ij fgUnh ikB~;@e esa gq, ifjorZuksa dk vkdyuA

bdkb | Hkk’kk vi/kxe dh izd fr vkSj ikB fu;kstu 10 12
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Z3

3-1 ek/;fed Lrj ij fgUnh f'k{k.k ds y{; vkS] mn~ns’;A

3-2 bdkbZ fu;kstu dk izR;;] bldk egUo vkSj fuekZ.kfof/kA

3-3 ikB;kstuk dk ifjp;] pj.k , mi;ksx vkSj egUo ,f@;kUo;u

3-3 ikB;kstuk ds vkSj) mudk A

3-4 fgUnh fk{k.k ds KkukRed] cks/kkRed] dkS’kykRed vkSj
fpxr mn~ns’;ksa dk fu/kkZzj.k fof’k”V mn~ns’;ksa dk
O;kogkfjd ‘kCnkoyh esa ys[kuA

3-5 ikB ;kstuk ds lajpukRed mikxe dk ifjp; vkSj vH;kIA
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Part 11

bdkb
Z4

fgUnh dh fofo/k fo/kkvksa ds f'k{k.k dh fof/k;ksa d K ifjp;

vkS] mi;ksx

4-1 ek/;fed d{kkvksa esa x| f'k{k.k dh mi;ksfxrkA

4-2 x| f'k{k.k dh vFkZcks/k] O;k[;k] fo’'ys’k.k vkSj la;qDr fof/k dk
ifip; vkSj budh leh{kkA

4-3 ek/;fed d{kkvksa ds ikB~;@de esa i| ds lekos’k dh mi;ksfxrkA

4-4 i| f'k{k.k dh ‘kCnkFkZ dFku] [k.MkUo;] O;kl vkSj leh{kk fof/k
dk ifjp; vkSj budh mi;gDrrk dk vkdyuA

4-5 ek/;fed Lrj ij O;kdj.k f'k{k.k dh vko’;drk vkSj mi;ksfxrkA

4-6 O;kd).k f'k{k.k dh fuxeu] vkxeu] Hkk"kklalxZ vkSj ikB~;&igLrd
fof/k;ksa dk ewY;kaduA

10

16

bdkb
Z5

Hkk"kk vf/kxe&f'k{k.k esa Igk;d lkefxz;ksa dk iz;ks X

5-1 fk{k.k midj.kksa dk IlUnHkZ] egUo vkSj ykHKA

5-2 vilkxe&fk{k.k ds n’; midj.kksa ds izdkj n’; midj.kksa &
“keiV~V] pkVZ] uD’kk] ekufp=] izfr:ii] dk;Z’khy izfr:ii vkSj
TyS’k dkMZ dh iz;ksx fof/kA
JO; midj.kksa & dkWEISDV fMLd o dSIsV~I~ ds iz;ksx dh
fof/lk vkSj vH;kIA eqgfnzr JO; midj.kksa &v[kckj] if=dkvksa
vkSj igLrdksa dk Igk;d midj.kksa ds :i esa iz;ksx AoS|gnf.od
midj.kksa & Vsyhfotu+] dEI,wV] vkSj fo'otky ds Igk;d
midj.kksa ds :i esa iz;kxs dh fof/k vkSj mi;ksfxrk] Hkk”kk
vilkxe esa HKkk’kk iz;ksx'kkyk ds iz;ksx dh fof/k vkSj leh{kkA

53 S00A00 O0KGOIAYO & TOV0 OOVO %0 20xEi OOVO
0& O-000

10

12

bdkb
Z6

Hkk”kk vf/kxe ds ewY;kadu dh izfof/k

6-1 ewY;kadu dh ladYiuk] mn~ns’; vkSj egUoA

6-2 Irr ,0a O;kid ewY;kadu dk lUnHkZA

6-3 fo|kfFkZ;ksa dh vf/kxe leL;kvksa ds funku vkSj lek/kku ds fy,
fd;kRed vuglU/kku dk iz;ksxA

6-4 Hkk’kk f'k{kd ds xq.k

6-5 folkfFkZ;ksa ds Hkk’kk vflkxe dk lap;ho’Uk cukukA
nSufUnuh vkSj iksVZQksfy;ks cukukA

10

12

izk:ksfxd dk;Z &

leh{kkA

ewY;kadu dh izfof/k ds mi;ksx dk fooj.kA

budh izfrd fr dk izLrgfrdj.kA
lUnHKZ igLrdsa &

vk/kgfud Hkk"kk ds :i esa fgUnh ds xq.kksa vkSj fLFkfr dk vuglU/kku fooj.kA
fgUnh fk{k.k dh fdUgh nks v/kugru fof/k;ksa dk ifjp; ,0a buds miksx dh rgyukRed

fgUnh f'k{k.k ds Jo.k] okpu VvkSj ys[ku vf/kxe ds IVhd ewY;kadu esa Irr ,0a O;kid

fpUru nSufUnuh] iksVZQksfy;ks vkSj vkykspukRed fooj.kh ds mi;ksx dh leh{kk vkSj
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 fgunh f'k{k.k % vfHkuo vk;ke] MkW- JqgfrdkUr ik.Ms;] ,fDIl ifCyds’kal] nfj;kxat] ubZ
fnYyh] 2010-

« fgUnh f'k{k.k] mek eaxy] vk;Z cqd fMiks djksy ckx] ubZ fnYyh] 2005-

 fgUnh f'k{k.k] MkW- jke’kdy ik.Ms;] fouksn igLrd efUnj] vkxjk] 2005-

 fgUnh IkfgR; dk bfrgkl] vkpk;Z jkepUnz ‘kqDy] jktdey izdk’ku] ubZ fnYyh] 2006

« fguUnh f'k{k.k] jeu fcgkjh yky] jLrksxh izdk’ku] esjB] 2002-

 fgUnh f'k{k.k] Ikfo=h flag] bUVjus’kuy ifCyf'’kax gkml] esjB] 2004
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PEDAGOGY OF TEACHING ENGLISH

Course Code : 103 Credits : 04
Contact Hours : 60 Marks : 100
Objectives

Aftercompletingthecoursethelearners willbeableto:

» Explain the principles of language teaching, analuion and trends in English literature.
* Prepare an instructional plan in English

» Adapt various approaches and methods to teachdbnginguage.

» Use various techniques to evaluate the achieveaig¢he learner in English.

Unit No. | Content | Hours | Marks

Part |

Natur e of the subject English

1.1 Nature and scope of subject English, Placengfligh in Secondary

and Higher Secondary School curriculum.

1.2 Objectives of teaching of English subject atoselary and highe

secondary school level.

1.3 Relation of the subject English with otheraahsubjects.Relation g

Unit 1 the subject English with Education 10 12

1.4 Principles of Language Teaching and Languagéciency : Basic

Interpersonal Communication Skills (BICS) and Cdigsi
Academic Language Proficiency( CALP)

1.5 English Language in the school context: Anl&wonary Perspective

1.6 Current Trends in Modern English literaturelmgian context and

Teaching as second language in Indian context.

=

—

Instructional Planning

2.1 Aims and objectives of Teaching English at efé#ht stages @
schooling

Unit 2 | 2.2 Instructional Planning: Need and Importance 10 16

2.3 Unit and lesson plan: Need and Importance

2.4 Procedure of Unit and Lesson Planning

2.5 Planning and adapting units and lessons fadrem with disabilities

=

Approaches and methods of teaching English

3.1 Difference between an approach and a method.

3.2 Task based approach, co-operative learningukage across
curriculum, communicative language teaching Appno&slingual,
Eclectic and Constructiveapproach /Structural Appho

3.3 Method Teaching of Prose, Poetry, Drama, Granama VVocabulary-
Features , merits , limitations and educationallicagion of -
Translation method., Structural, Situational metHoidect method.

Grammar Translation method, Dr. West Method, Insecand Deductive
method.

3.4 Development of four basic language skills: amshg, Speaking,
Reading, and Writing.

3.5 Techniques OF teaching English: - DramatizatiStory telling,
Language games, Vocabulary games, groupwork & perk.
Accommodation in approaches and techniques in iegothildren
with disabilities

Unit 3 10 12
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Part |1

Instructional Materials

4.1 Importance of instructional material and tleffective use.

4.2 The use of the instructional aids for effectteaching of English|
Smart boards, Chalk Board, Flannel Board, Picturegure-cut-outs

Unit 4 Charts, Tape-records, Radio, Television, Films &ImBirips, 10 16
Overhead Projector, Language Laboratory, Languageeg, reading
cards, Worksheets, Handouts, and Power Point Reg&en

4.3Adaptations of teaching material for childrenhadisabilities

4.4 Text book of English language Internal and mkQualities.

Evaluation

5.1 Evaluation - concept and need.
5.2 Testing language skills and language elemetisapulary, grammayr
Unit 5 and phonology) 10 12
5.3 Adaptation of evaluation tools for children kvdisabilities
5.4 Individualized assessment for children witradilties

5.5 Error analysis, diagnostic tests and enrichmesdsures.

6.1 Construction of a teacher made test for Englrsificiency
6.2 Teaching portfolio
Concept, need and importance of learning resources.
1. Traditional and Technology based learning resssir(Language
Lab, Mobile Apps,Websites)
2. Evaluation of English Language Learning
3. Skills: - Listening, speaking, reading and wagti
4. Teacher of the subject English — Competenci&ok.

Unit 6 10 12

Course Work/ Practical/ Field Engagement

Design teaching programme based on error analysis

Develop an Action Research Plan for measuring tieeterzeness of a given teaching approach in Ehglis
Develop work sheet (interactive including languggenes)

Prepare worksheets toenrichvocabularyamongsecaostddents with disabilities.

Develop lessonplansfortheteachingofproseandpoetry.

Criticallyanalyzeanyonepoemoressayofawell knownpoetter.

Suggested Readings:

Agnihotri, R.K. and Khanna A.L. (Ed.) 1996, Engli@hammar in context, Ratnasagar, Delhi.
Allen. H, and Cambell R (Ed.) 1972, Teaching Erghs second Language, McGraw Hill, New York.

Bhatia, K.K. (2006). Teaching and Learning Engliad a Foreign Language. New Delhi: Kalyan
Publishers.

Bhatia, K.K. and Kaur, Navneet (2011). Teaching badrning English as a Foreign Language. Ludhiar
‘Kalyani Publishers.

Bindra, R. (2005). Teaching of English. Jammu: liRalrishan Anand and Co.

Brumfit, C.J and Johnson (Ed.) 1979, The commuivieaApproach to Language Teaching, Oxforc
University Press, Oxford.

Donn Bryne (1988), Teaching Writing Skills, Longm&mgland.

Francoise Grellet (1980), Developing Reading Skillambridge University Press.

Hari Prasad, M. & Prakashan, V. (2004), Communveainglish, Neelkamal Publications, Hyderabad.
IGNOU CTE - 02 Certificate in Teaching of Englist989), The structure of English, IGNOU, New Delhi.

IGNOU EEG - 02 Elective Course in English (1989eTstructure of modern English Blocks (1 to 7)
IGNOU, New Delhi.

Krashen, D. (1992), Principles and Practice in sddaanguage Acquisition, Pergamum Press Oxford.
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Krishna Swamy (2003), Teaching English: Approag¢civsthods and Techniques, Macmillan Publicatiol
New Delhi

Sachdeva, M. S. (2007). Teaching of English. Ratiwenty First Century Publications.

Sahu, B. K. (2004). Teaching of English. Ludhiakatyani Publishers.

Shaik, M & Gosh, R. N (2005), Techniques of Teagttmglish, Neelkamal Publications, Hyderabad.
Sharma, P. (2011). Teaching of English: Skill anetivdds. Delhi: Shipra Publication.
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PEDAGOGY OF TEACHING SCIENCE

Course Code : 104 Credits : 04
Contact Hours : 60 Marks : 100
Objectives

After completing the course the student-teachelidowiable to:

» Explain the role of science in day to day life asdelevance to modern society.

» Describe the aims and objectives of teaching sei@bschool level.

* Demonstrate and apply skills to select and usemdifit methods of teaching the content of sciences.

» Demonstrate competencies of planning for teachamgnses, organizing laboratory facilities and eqept
designing pupil centered teaching learning expegsn

* Demonstrate skills to design and use various etialugools to measure learner achievement in segnc

Unit No Content Hours Marks

Section 1
Nature and Significance of Science
1.1 Nature, Scope, Importance and Value of Science.
1.2 Science As An Integrated Area of Study
1.3Science and Modern Indian Society: RelationshipSofence and
Society.
1.4Impact Of Science With Special Reference To IsdRelated With
Environment, Industrialization and Disarmament.
1.5 Role Of Science For Sustainable Development

Planning for Instruction

2.1Aims and Objectives of Teaching Science in Elenmgntand
Secondary School

2.2Bloom’s Taxonomy of Educational Objectives and Wigt
Objectives in Behavioural Terms

Unit 2 | 2.3Lesson Planning — Importance and Basic Steps. Rigriesson for 10 12
an Explanation, Demonstration, and Numerical Probile Teaching
of Sciences.

2.4Unit Planning — Format of A Unit Plan.

2.5 Pedagogical Analysis: Meaning and Need. Guideliaoe€onducting
Pedagogical Analysis

Maxims and Methods of Teaching Science

3.1 Maxims of teaching Science

3.2 Methods of Teaching Science- Importance, PuregdAdvantage &
Limitations

Unit 3 | 3.3 Lecture, Demonstration, Discussion, Problemisglmethod 10 16

3.4Project Method, Heuristic Method, Experimentaletnod and
Laboratory method

3.5Concept-mapping, Team Teaching, Seminar, Progeah
Instruction, Computer Assisted Learning (CAL)

Section 2
Techniques and Approaches of Teaching Science
4.1 Techniques of Teaching Science: field tripgelted Activity, story
Unit 4 etc. 10 16
4.2Process approach, Direct Experience Approachychive-Deductive
Approach,

Unit 1 10 12

—
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4.3 Constructivist Approach and its Use in Teacl8ogence

4.4 Creating Different Situations of Learning Engaxgnt for Childrer
with normal hearing:

Group Learning, Individual Learning, Small Grouppdperative (Peer
Tutoring, Jigsaw
etc.), Situated/ Contextual Learning

4.5 Creating Different Situations of Learning Engaxgnt for Childrer
with Disabilities:

Group Learning, Individual Learning, Small Grouppdperative (Peer
Tutoring, Jigsaw etc.), Situated/ Contextual Leagni

L earning Resour ces with reference to Children with Disabilities for

Teaching Science

5.1 Teaching Learning Aids — Need, Importance, @ele, Use and
Classification of Aids Based on Type of Experiengadio Visual
Aids, Multimedia, Charts, and Models (Tactile anidual)

5.2 Importance of Co-Curricular Activities-Sciendglub, Sciencs

Unit 5 Exhibition, Science Text Books-Characteristics adignificance 10 12
With Reference To Children with Disabilities

5.3 The Science Laboratory-Planning OrganizationLab, Storage
Record Keeping and Safety of Scientific EquipmerithViReference
To Children with Disabilities

5.4 Aquarium, Vivarium — Role in Teaching with $a&gt& Maintaining

5.5 Museum, Botanical and Zoological Garden: Rol&eaching

Evaluation

6.1 Evaluation-Concept, Nature and Need,

6.2Norm Referenced & Criterion Referenced Evalumtio
Comprehensiveand Continuous Evaluation: Concept and

Unit 6 Significance, Scholastic and Co-Scholastic Assessme 10 12

6.3 Tools and Techniques for Formative and Summaatssessments

6.4 Preparation of Diagnostic Test and Achieveniest

6.5 Adaptations of Evaluation Procedure With RefeeeTo Children
with Disabilities

Practical/Field Engagement/Project Work
Any one of the following:

l. Pedagogical analysis of a unit from Science content

II. Preparation of a multimedia presentation on a tdpden Science content keeping students witl
disabilities in view.

Il Developing an Action Research Plan on a probleratedl to teaching and learning of Sciences t
students with disabilities to students with disiéibs.

V. Construction of a diagnostic test for unit alonghna remedial plan.

V. Comparative analysis of prescribed syllabus antbteks of different Boards Curricular innovations i
respective subject areas
VI. Curricular adaptations for teaching Sciences tdestts with disabilities.

Essential Readings

* Brown, R. (1978). Science instruction of visualtydaired Youth. New York: AFB.

* Buxton, A C. (2010). Teaching Science in Elementargg Middle School. New Delhi: Sage Publications.

« Bybee. w. Roger (2010) The Teaching of Sciencg @&ntury Perspective National Science Teacher
Association, USA
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* Fensham, P.J. (1994). The content of Science: Astoactive Approach to its Teaching and
Learning.Washington, D.C: The Falmer Press.

* Gupta, V. K. (1995). Teaching and learning of Sceemnd Technology. New Delhi: Vikas Publishing
House Pvt. Ltd.

* Henninen, K. A. (1975). Teaching of Visually Harapped, Ohio: Charles E. Merrill Publishing Company

« Joshi, S. R (2005). Teaching of Science. New D@®.H Publishing Corporation.

 Kelley, P. & Gale, G. (1998). Towards ExcellenceffeEtive education for students with vision
impairments, Sydney: North Rocks Press.

* Layton, D. (1989). Innovations in Science and Tetbgy Education, New Delhi: Sterling Publishers

* Lawson, E. A. (2010). Teaching Inquiry Science imi#le School, New Delhi: Sage Publications.

* Mani, M. N. G. (1992). Techniques of teaching blofdidren, New Delhi: Sterling Publishers.

* Mukhopadhyay, S., Jangira, N. K., Mani, M.N. G.,Raychowdhary, N. (1987). Sourcebook for training
teachers of visually impaired, Delhi: NCERT.

* Murray, L. J. (1988). Basic Skills — Science, Bostdohn Murrey.

* NCERT (1982). Teaching Science in secondary schbia® Delhi: NCERT.

* NIVH (1992). Handbook for the teachers for the aijuhandicapped, Dehradun: NIVH.

e Scholl, G.T. (1986). Foundations of education flindand visually handicapped children and youtkeywN
York: American Foundation for the blind.

* Sharma, R. C. (2005). Modern Science teaching,iDelanpat Rai & Sons.

e Siddiqui, H. M. (2007). Teaching science, New DeBalaji offset.

e Siddiqui, N.N & Siddiqui, M. N. (1994). Teaching stience today & tomorrow, Delhi: Doaba House.

e Starin, A. & Sund, B. (1983). Teaching science tigto discovery. Ohio: Charles E. Merril Publishing
Company.

» Tripathi, S. (2004). Teaching of Physical Scierelhi: Dominant Publications

 UNESCO (1966). Source Book for Science TeachingsPANESCO.

* Vaidya, N. (2003). Science Teaching in Schools, Nbeihi: Deep & Deep Publishers.

* Vanaja, M. (2006). Teaching of Physical Sciencedétgbad: Neelkamal Publications.

Suggested Readings
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Ai w0, 0100 wiii0%0 -0éx'OxiiOAO (1997). x%40-00-0 : x%4OAORO-00-0 %0
+-pO00°0-0 “O-xitYOR. "0a 0é : -O2Y0-0 01 u0;0-0.
w0, “00Wxiie0 004100 $0x O 200exiiOii, twOOAO "OaEYOx O,ifl (1998).
;00A;0 1+0;0pOpOAEYO +-p000-0 0-xitYOR. +0.3.70a O& : -02Y0-0 0T u0;0-0.
At WOR, 01300 it (1996). x340-00-00“0é +-u00°0-0. 0a 0é : -0=Y0-0 01 u0;0-O0.
Gupta, S. K. (1983). Technology of Science Educatizelhi: Vikas Publishing House Pvt. Ltd.
Gupta, V. K. (1995). Readings in Science and Matiters Education, Ambala: The Associated Press.

Mangal S. K & Shubhra (2005). Teaching of BiologiSaiences, Meerut: International Publishing House.
Rao, V.K. (2004). Science Education, APH Publigitorpn. New Delhi
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PEDAGOGY OF TEACHING MATHEMATICS

Course Code : 104 Credits : 04
Contact Hours : 60 Marks : 100
Objectives

After completing the course the student-teachelidowiable to:

Explain the nature of Mathematics and its histérievelopment with contribution of Mathematicians.
Describe the aims and objectives of teaching Ma#tiesat school level.

Demonstrate and apply skills to select and usemifit methods of teaching Mathematics.

Demonstrate competencies of planning for teachingthiimatics, organizing laboratory facilities anc
equipment designing pupil centered teaching legrexperiences.

Demonstrate skills to design and use various etialuatools to measure learner achievement i
Mathematics.

Unit No Content | Hours | Marks

Section 1

Nature of Mathematics

1.1 Meaning, Nature, Importance and Value Of Mathersatic

1.2 Axioms, Postulates, Assumptions and Hypothesis athimatics.

1.3 Historical Development of Notations and Number Syst

Unit 1 | 1.4Contribution of Mathematicians (Ramanujam, AryakdaBhaskaracharya
Euclid, Pythagoras)

1.5 Perspectives on Psychology of Teaching and Learwhdvathematics:
Constructivism, Enactivism, Vygotskyian Perspedjveand Zone of
Proximal Development.

10 12

Objectives and Instruction Planning in Mathematics

2.1 Aims and Objectives of Teaching Mathematics in nidatary and
Secondary Schools

2.2 Bloom’s Taxonomy of Educational Objectives and tig Objectives in
Behavioural Terms

2.3 Lesson Planning—Importance and Basic Steps. Rignriiesson of
Arithmetic, Algebra and Geometry.

2.4 Unit Planning — Format of A Unit Plan.

2.5 Pedagogical Analysis: Meaning and Need and Proeethr Conducting
Pedagogical Analysis. Classification of Contentjegdtive, Evaluation, Etc

Unit 2 10 12

Maxims, Methods and Techniques of Teaching Mathematics

3.1 Maxims of teaching Mathematics

3.2 Methods of Teaching MathematicsImportance, Procedure, Advan
Limitations

3.3 Lecture, Discussion, Demonstration, Inductive- Deductive, Analytic-

Unit 3 Synthetic Methods 10 16

3.4 Problem-Solving method, Project method, Helgristethod, Experimental
method and Laboratory method

3.5 Techniques of Teaching Mathematics: Oral Wakkjtten Work, Drill-
Work, Brain-Storming and Computer Assisted Insiarc{CAl), field trips,
Directed Activity, story, rhymes etc.
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Section 2

Strategiesfor Learning and Teaching Mathematics

4.1 Concept Formation and Concept Attainment: Concefatidment Model for
Learning and Teaching of Concepts.

4.2 Learning By Exposition: Advanced Organizer Model

4.3Creating Different Situations of Learning Engageméar Children with
normal hearing:
Group Learning, Individual Learning, Small-Groupodperative (Peer
Tutoring, Jigsaw Etc.), and Situational/ Contexiurning

4.4 Creating Different Situations of Learning Engaxgnt for Children with
Disabilities:
Group Learning, Individual Learning, Small-Groupodperative (Peer
Tutoring, Jigsaw Etc.), and Situational/ Contexiuzdrning

Unit 4 10 16

Teaching-L earning Resourcesin Mathematics for studentsith Disabilities
5.1Charts and Pictures, Models, Concrete Materialdculaors, Computers
Smart Boards for Children With Disabilities
5.2Weighing and Measuring Instruments, Drawing Ins&uats, Surveying
Instruments With Reference to Children With Distieib
Unit5 | 5.3Mathematics Laboratory- Concept, Need, And Equigni@nSetting Up A] 10 12
Mathematics Laboratory
5.4Bulletin Boards and Mathematics Club, Abacus, Geesies Rods,
Fractional Discs, Napier Strips.
5.5Multimedia Presentations, and Special Aids and mgkes For Children
With Disabilities

Assessment and Evaluation for Mathematics L earning

6.1 Assessment And Evaluation-Concept, Importance ampd3e

6.2Error Analysis, Diagnostic Tests, Identificationtéfrd Spots and Remedial
Measures.

Unit 6 | 6.3Tools and Techniques for Formative and Summativeessments of Learner 10 12
Achievement in Mathematics and Comprehensive AndntiGoous
Evaluation in Mathematics

6.4 Preparation of Diagnostic and Achievement Test

6.5 Adaptations in Evaluation Procedure for Studentth\Wisabilities

Pr

actical/Field Engagement/Project Work

Any one of thefollowing:

Pedagogical analysis of a unit of content from adeoy school Mathematics Syllabus.
Preparation of a multimedia presentation on a toyiiic special reference to students with disale#iti

lll. Constructions of a question paper based on cu@B8E format/concerned State Board of educatiol

V.

V.

preparing its Scoring key, and marking scheme.

Analyzing errors committed by school children inthtamatics and preparing a remedial plan.
Developing an Action Research proposal for a prohielated to teaching and learning of Mathematitk w
reference to students with disabilities

Essential Readings

Carey, L.M. (1988). Measuring and Evaluating ScHarning, Boston: Allyn and Bacon.

Chambers, P. (2010).Teaching Mathematics, New D8Huje Publication South Asia.

Chapman, L. R. (1970). The Process of Learning Bratitics, New York: Pregamon Press.

David, H., Maggie, M. & Louann, H. L. (2007). Teaup Mathematics Meaningfully: Solutions for
Reaching Struggling Learners, Canada: Amazon Books.

David, W. (1988). How Children Think and Learn, N¥ark: Blackwell Publishers Ltd.
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James, A. (2005).Teaching of Mathematics, New Dé&leelkamal Publication

Kumar, S. (2009). Teaching of Mathematics, New D&lhmol Publications.

Mangal, S.K. (1993).Teaching of Mathematics, NevihDé\rya Book Depot.

Mani, M. N. G. (1992). Techniques of Teaching Bliadildren, New Delhi: Sterling Publishers.
Mukhopadhyaya, S., Jangira, N. K., Mani, M.N. G.R&ychaudhary, N. (1987). Sourcebook for Trainin
Teachers of Visually Handicapped, Delhi: NCERT.

Nemeth, A. (1973). Nemeth Code for Mathematics &uikntific Notation, Loviseville K: American
Printing House.

Shankaran & Gupta, H. N. (1984). Content-Cum-Methogly of Teaching Mathematics, New Delhi:
NCERT.

Siddhu, K.S. (1990). Teaching of Mathematics, NesihD Sterling Publishers.

Suggested Readings
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Keeley, P. K. & Cheryl, T. R. (2011). Mathematiazfative Assessment, Canada: Sage Publications
NCERT (2005).National Curriculum Framework, New MeNCERT
NCTE (2009).National Curriculum Framework for Teackducation, New Delhi: NCTE.
IGNOU (2000), Teaching of Mathematics (ES-342) Rkoi-4, IGNOU, New Delhi.
N.C.E.R.T (2006), Text Books of Mathematics forssld/I to X, NCERT, New Delhi.
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PEDAGOGY OF TEACHING HISTORY

Course Code : 104 Credits : 04
Contact Hours : 60 Marks : 100
Objectives

Aftercompletingthecoursethelearners willbeableto:

* Explain the concept, nature and scope of History.

» Develop competencies for designing unit and lessiams, as well as tools of evaluation for History
teaching.

» Develop skills in preparation and use of supportemals for effective History teaching.

» Develop the ability to organize co-curricular aittes and community resources for promoting Histor
learning.

» Concept, scope and nature of social science

» Difference between social sciences and social esudi

» Aims and objectives of teaching social sciencechosl level.

» Significance of social science as a core subject

* Role of social science teacher for an egalitas@riety

Unit No Content Hours Marks
Section 1

Nature of History

1.1 Concept, scope and nature of History

Unit1 | 1.2Aims and objectives of teaching History at scheokl.

1.3 Significance of History as a core subject

1.4Role of History teacher for an egalitarian society

1.5Correlation of History with other subject.

Curriculum and Instructional Planning

2.1 Organization of History curriculum at schoolde

Unit2 |22 Instructional Planning: Concept, need and ingrme 10 12

2.3 Unit plan and lesson plan: need and importance

2.4 Procedure of Unit and lesson Planning

2.5 Adaptation of unit and lesson plans for chitcwath disabilities

Curricular Approaches, Maxims & M ethods of teaching of History

3.1 Curricular approaches: a) Coordination b) Gati@nal C)
Concentric d) Spiral e) Integrated f) Regressive

3.2 Maxims of teaching History

Unit3 |3.3 Methods of teaching History: Lecture, discussisocialized 1 16
recitation, source and project method.

3.4 Innovative Methods of Teaching History

3.5 Accommodations required in approaches for tegathildren with
disabilities

10 12

Section 2

Techniques & Instructional material for teaching History
4.1 Narration, description, illustration, questiogi assignment, field
Unit 4 trip, story-telling, Role play, 10 16
4.2 Group and self-study, programmed learning, ¢tida thinking,
Concept mapping, expository teaching and problemirsp
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4.3 Time-lines & Genealogical charts, Maps & Glgligse of different
types of Boards (Smart boards, Chalk Board, FlaBoekd),

4.4 Tape-records, Radio, Television, Films & Filnps, Overhead
Projector, History games and Power Point Presemtati

4.5 Adaptations of material for teaching childreithvdisabilities

Evaluation of learningin History

5.1 Purpose of evaluation in History

5.2 Techniques of evaluating learner achievemertfigtory: Written
and Oral tests, Observation Tools, Work Samplegfdtio

5.3Assessment. tools and techniqgues of Continuousd | a

Comprehensive Evaluation (CCE) for curricular anecarricular
subjects

5.4 Construction of teacher made test
5.5 Diagnostic testing and enrichment techniquescfaldren with
disabilities

Unit 5 10 12

History Teacher as a Reflective Practitioner

6.1 Being a reflective practitioner- use of actiesearch

6.2 Developing an Action Research Plan for solvangroblem in
Unit 6 teaching- learning of History. 10 12
6.3 Case study- need and importance for a schachés

6.4 Development of a Professional Portfolio/ teaghlournal

6.5 Competencies for teaching History to childrethwlisabilities

Course Work/ Practical/ Field Engagement

Prepare a unit of History content for a given chiith disabilities

Develop an Action Research Plan on a problem rlat¢eaching and learning in History
Adapt teaching learning materials for a child wdtkabilities.

Develop questions and achievement tests in History

Organize activities like quiz, field trips, exhiloihs and any other co-curricular activities in salso

Suggested Readings:
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@"0"0600°048ii o »it Ou. "0U2-0,;0A00.

57



00 08 1i0%0mi  (2007). BVOEIOAD  x%HOAOO-00-0 %0 00
<-OpO0E0-0. 07 08 : x-OTpO-0V0-0 0T 10;0-0.

20 106, HOOTIOAD +0x O FVOi (2008). HigOOUOO x;0 O UOOAOOKR,
EVOAIOAD ;0 O 0. -00x;0 1 +-OA000™i OU0 ey O-AQ.

4 O it AOR.2i;0 10x 0 00 0ot i, ‘OR-00 (2004). HVOEGOAD 0,040
40000 O-miVOB. 408D O i : stbit & 0T 40 ;0-0.

i 00008, A%KOOTOR ;000 (2007). BIVEUOAD +-p00 -0 O-iVOR.
00 OO it : x%4080 0T 140;0-0,

FOUOOR,  AORYOOGOD O O-ORIO  (1084). HVOEIOAD  xHOAOUO-
+0,0p0%0é-xiR. O 08 : %OeiA0TYOR O 40 ;0-0.

w00 08, +H0%0MI (2000). ExVOAIOAOOOE +-p000-0. O 0 : -OaVO-0

0l u0;0-0.
Aggarwal. J.C (2008). Teaching of social studiespractical approach. (4th ed). UP: Vikas Publishin
House Pvt Ltd.
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Batra ,P. (2010) Social Science Learning in Scheispective and Challenges,Sage Publications Rijt. L
Pap/Com edition
Chauhan, S. S. (2008). Innovations in teachinghiagrprocess. UP: Vikas Publishing House Pvt Ltd.
Dhand, H. (2009). Techniques of Teaching. New D&RH Publishing Corporation.
Duplass, J. A. (2009). Teaching elementary sotialies. New Delhi: Atlantic Publishers.
George Alex M. & Manad Amman(2009) Teaching So8alence in Schools : NCERT'S New Textbool
Initiative
Mangal S.K. (2004) Teaching of Social Science,aBpok Depot, Delhi
Mangal, Uma (2005) Samajik Shikshan, Arya Book Depew Delhi.
Sharma, R. A. (2008). Technological foundationdd@tion. Meerut: R.Lall Books Depot.
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Singh,Y. K. (2009). Teaching of history: Modern imads. New Delhi: APH Publishing Corporation.
Stone Randi(2008) Best Practices for Teachingab&tudies: What Award-Winning Classroom Teacher
Do, Corwin
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PEDAGOGY OF TEACHING GEOGRAPHY

Course Code : 104Credits 04
Contact Hours : 60 Marks : 100
Objectives

Aftercompletingthecoursethelearners willbeableto:

* Explain the concept, nature and scope of Geography.

» Develop competencies for designing unit and lesplams, as well as tools of evaluation for socia
Geography.

» Develop skills in preparation and use of supportemals for effective Geography teaching.

» Develop the ability to organize co-curricular aittes and community resources for promoting Geogyap
learning.

PEDAGOGY OF TEACHING GEOGRAPHY
Unit No | Content | Hours | Marks
SECTION 1

Nature of Geography

1.1 Concept, scope and nature of Geography

Unit 1 | 1.2 Aims and objectives of teaching Geography at sclevall.

1.3 Significance of Geography as a core subject

1.4Role of Geography teacher for an egalitarian $gpcie

1.5Correlation of Geography with other subject.

Curriculum and Instructional Planning

2.1 Organization of Geography curriculum at scHewél

2.2 Instructional Planning: Concept, need and irgmue

2.3 Unit plan and lesson plan: need and importance

2.4 Procedure of Unit and lesson Planning

2.5 Adaptation of unit and lesson plans for chitdwath disabilities

Curricular Approaches, Maxims & M ethods of teaching Geography

3.1Curricular approaches: a)Coordination b)Coriaha c) Concentrig
d) Spiral e) Integrated f) Regressive

3.2Maxims of teaching Geography

3.3Methods of teaching Geography: Lecture, disoussi
socializedrecitation, source and project method.

3.4 Methods of Teaching Geography - Importancecé&iore,
Advantage & Limitations

3.5 Accommodations required in approaches for tegcbthildren with

disabilities

10 12

Unit 2 10 12

Unit 3 10 16

PART 11

Techniques & Instructional material for teaching Geography

4.1 Narration, description, illustration, questimgpi assignment, Fiel
trip, story-telling, Role play

4.2 Group and self-study, programmed learning, d¢tida thinking,
Concept mapping, expository teaching and problemrgp

4.3 Maps & Globes, Use of different types of Boa(8snart boards,
Chalk Board, Flannel Board)

4.4 Tape-records, Radio, Television, Films & Filnps, Overhead
Projector, Geography games and Power Point Preégenta

4.5 Adaptations of material for teaching childreithvdisabilities

[oX

Unit 4 10 16
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Evaluation of learning in Geography

5.1 Purpose of evaluation in Geography

5.2Techniques of evaluating learner achievemef@dagraphy: Writter
and Oral tests, Observation Tools, Work Samplegfdtio

Unit5 | 5.3 Assessment: tools and techniques of Continand<Comprehensive 10 12
Evaluation (CCE) for curricular and co-curriculabgects
5.4 Construction of teacher made test
5.5 Diagnostic testing and enrichment techniques cfuldren with
disabilities
Geography Teacher as a Reflective Practitioner
6.1 Being a reflective practitioner- use of actiesearch
6.2 Developing an Action Research Plan for solvangproblem in
Unit 6 teaching- learning of Geography. 10 12

6.3 Case study- need and importance for a schachés
6.4 Development of a Professional Portfolio/ teaghlournal
6.5 Competencies for teaching Geography to childngm disabilities

Course Work/ Practical/ Field Engagement

» Prepare a unit of Geography content for a giveldahith disabilities

* Develop an Action Research Plan on a problem rlat¢eaching and learning in Geography

» Adapt teaching learning materials for a child wdtkabilities.
* Develop questions and achievement tests in Gebgrap

» Organize activities like quiz, field trips, exhiiihs and any other co-curricular activities in salso

Suggested Readings:

S4OR i i, OFYO300 (2009). 0 O0BO +-pO00-000e ;0 O 0. Oa Oe: 0a O¢
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“O01-0,if, 4005i-00 AOTOAD (2013). 20 0060 : +0,0p0p0GEVO +-p000-0
0-mifOR 300 0. 036t G06%0 : 00000 VUHO &0-A0.

“001-0,i, 005ii-00 AOYOAO (2014). 0 0080 : +0,0p0p0GETO +-p000-0
05O 300 0 -2. 06t OO0%0 : OI;000¥0 VUBO é1,0-A0.
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Aggarwal. J.C (2008). Teaching of social studiespractical approach .(4th ed). UP: Vikas Publishin
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Aggarwal. J. C. (2008). Principles, methods & teghbas of teaching. UP: Vikas Publishing House Rut L
Batra ,P. (2010) Social Science Learning in Schrerspective and Challenges,Sage Publications Rijt. L
Pap/Com edition

Chauhan, S. S. (2008). Innovations in teachingniagrprocess. UP: Vikas Publishing House Pvt Ltd.
Dhand, H. (2009). Techniques of Teaching. New D&RH Publishing Corporation.

Duplass, J. A. (2009). Teaching elementary sotigliss. New Delhi: Atlantic Publishers.

George Alex M. & Manad Amman(2009) Teaching So8alence in Schools : NCERT'S New Textbool
Initiative
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Do, Corwin

61



AREA -B

CROSSDISABILITY AND INCLUSION

105 | Inclusive Education
106 | Introduction to Sensory Disabilities (VI, HI, Deaf-Blind)
107 | Introduction to Neuro Developmental Disabilities (LD, MR(ID), ASD)
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INCLUSIVE EDUCATION

Course Code : 105 Credits : 02
Contact Hours : 30 Marks : 50
Objectives

After completing the course the learners will béedb:

» Explain the construct of inclusive education & tbeogression from segregation towards valuingé
appreciating diversity in inclusive education

* Explicate the national &key international polic&dgrameworks facilitating inclusive education

* Enumerate the skills in adapting instructionaltstyées for teaching in mainstream classrooms

» Describe the inclusive pedagogical practices &atation to good teaching.

» Expound strategies for collaborative working araksholders support in implementing inclusive edooat

INCLUSIVE EDUCATION

Unit No. Content Hours Marks
Introduction to Inclusive Education
1.1 Marginalisation vs. Inclusion: Meaning & Detfions
1.2 Changing Practices in Education of Childrenhwiisabilities:
Segregation, Integration& Inclusion
. 1.3 Diversity in Classrooms: Learning Styles, Liisgic & Socio-
Unit1 Cultural Multiplicity 10 12
1.4 Principles of Inclusive Education: Access, EguRelevance
Participation & Empowerment
1.5 Barriers to Inclusive Education: Attitudinal, hyBical &
Instructional
Adaptations Accommodations and M odifications
2.1 Meaning, Difference, Need & Steps
Unit 2 2.2 Spec?ﬂcs for Ch?ldren W?th Sensory Disabibtie o 10 12
2.3 Specifics for Children with Neuro-Developmeriagabilities
2.4 Specifics for Children with Loco Motor & Multig Disabilities
5.5 Engaging Gifted Children
Inclusive Academic I nstructions Supports and Collabor ations
3.1Universal Design for Learning: Multiple Means &fccess,
Expression, Engagement & Assessment
3.2 Co-Teaching Methods: One Teach One Assistjo8tdieaching,
Parallel Teaching, Alternate Teaching & Team Teaghi
Differentiated Instructions: Content, Process & duiciPeer
. Mediated Instructions: Class Wide Peer TutoringgrP&ssisted
Unit 3 Learning Strategies 10 16
3.3ICT for Instructions
3.4Stakeholders of Inclusive Education & Their Resbilities ,
ommunity Involvement for Inclusion
3.5Advocacy & Leadership for Inclusion in Educatiéamily Support
& Involvement for Inclusion Resource Mobilisatioor finclusive
Education
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Practical & Field Engagement

l.
Il.
[I.
V.

Visit Special Schools Of Any Two Disabilities & Amnclusive School & Write Observation Report
Highlighting Pedagogy

Prepare A Checklist For Accessibility In Mainstre&chools For Children With Disabilities

Design A Poster On Inclusive Education

Prepare A Lesson Plan On Any One School Subjectd@ir Choice Using Any One Inclusive Academic
Instructional Strategy

Suggested Readings

Bartlett, L. D. and Weisentein, G. R. (2003).SustdsiInclusion for Educational Leaders. New Jerse)
Prentice Hall.

Chaote, J. S. (1991). Successful Mainstreamingn/diyd Bacon

Choate, J. S. (1997).Successful Inclusive Teaclifign and Bacon

Daniels, H. (1999) .Inclusive Education.London: Kog

Deiner, P. L. (1993). Resource for Teaching Childnath Diverse Abilities, Florida: Harcourt Bracad
Company

Dessent, T. (1987).Making Ordinary School Spediessica Kingsley Pub.

Gargiulo, R. M. Special Education in Contemporapogisty: An Introduction to Exceptionality.Belmont:
Wadsworth.

Gartner, A. &Lipsky, D. D. (1997) Inclusion and ®cdh Reform Transferring America’s
Classrooms,Baltimore: P. H. Brookes Publishers.

Giuliani, G. A. &Pierangelo, R. (2007) Understargiiibeveloping and Writing IEPs . Corwin press:Sag
Publishers.

Gore, M. C. (2004) .Successful Inclusion StratedogsSecondary and Middle School Teachers, Crowi
Press, Sage Publications.

Hegarthy, S. &Alur, M. (2002) Education of Childrenth Special Needs: from Segregation to Inclusior
Corwin Press. Sage Publishers

Karant, P. &Rozario, J. ((2003).Learning Disalsi#tin India.Sage Publications.

Karten, T. J. (2007). More Inclusion Strategies iNark. Corwin Press, Sage Publications.

King-Sears, M. (1994) CurriculiBased Assessment in Special Edcuation. CaliforrSengular
Publications.

Lewis, R. B. &Doorlag, D. (1995) Teaching Specidudnts in the Mainstream.4th Ed. New Jerse
Pearson

McCormick, Sandra.(1999)Instructing Students wheedHlaiteracy Problems. 3rd Ed. New Jersey, Pearsor
Rayner, S. (2007).Managing Special and Inclusidedation, Sage Publications.

Ryandak, D. L. &Alper, S. (1996) Curriculum contéot Students with Moderate and SevereDisabilites
Inclusive Setting.Boston, Allyn and Bacon

Sedlak, R. A. &Schloss, P. C. (1986).InstructioM@thods for Students with Learning and Behaviou
Problems. Allyn and Bacon

Stow L. &Selfe, L. (1989) Understanding ChildrertiwSpecial Needs. London: Unwin Hyman.

Turnbull, A., Turnbull, R. Turnbull, M. Shank, D.. 1{1995). Exceptional Lives: Special Education ir
Today’'s Schools. 2nd Ed.New Jersey: Prenrited.Inc.

Vlachou D. A. (1997) Struggles for Inclusive Educat An ethnographic study. Philadelphia: Oper
University Press

Westwood P. (2006) Commonsense Methods for ChiladignSpecial Educational Nee@rategies for the
Regular Classroom.4th Edition, London Routledgeleaimaylor & Francis Group.
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INTRODUCTION TO SENSORY DISABILITIES

Course Code : 106 Credits : 02
Contact Hours : 30 Marks : 50
Objectives:

After completing this course, the student-teackelidoe able to:

+ Name the different types of sensory impairmentss &tevalence& describe the process of hearing
implications of various types of hearing loss

« Explain the issues & ways to address challengesluicating students with hearing loss

- Describe nature, characteristics & assessmentidénts with low vision & visual impairment

«  Suggest educational placement and curricularegfied for students with low vision & visual impagnt

« Explicate the impact of deaf-blindness & practifisfunctional development

INTRODUCTION TO SENSORY DISABILITIES

Content Hours | Marks

Unit
No.

Hearing Impairment: Nature & Classificationandl mpact of hearing loss

1.1 Types of sensory impairments: Single (Hearing Impant & Visual
Impairment) &Dual sensory impairment (Deaf-blindsles

1.2 Importance of hearingProcess of hearing & its inpedt leading to differen

types of hearing loss

1.3 Definition of hearing loss, demographics & assadaterminologies: deaf/
Deaf/ deafness/ hearing impaired/ disability/ haadped, Challenges arising

due to congenital and acquired hearing loss

1.4 Characteristics of learners with hearing lasd @Enpact of different degrees pf
hearing impairment on communication, Language & mmmication issues

attributable to hearing loss& need for earlyIntertien

1.5 Communication options, preferences & facilitatof individuals with hearing
loss , Issues & measures in literacy developmedtsaholastic achievement pf

students with hearing loss

1.6 Restoring techniques using human (interpré&edechnological support (hearing

devices)

Visual Impairment--Nature and AssessmentAND Educational Implications of

Visual Impair ment

2.1.Process of Seeing and Common Eye Disorderglia;l

2.2. Blindness and Low Vision--Definition and Cldisation; demographic
Information--NSSO and Census 2011;

2.3. Effects of Blindness--Primary and Secondarypdrtance of Early
Identification and Intervention; Functional AssessinProcedures, Selectiye
Educational Placement;

2.4 Teaching Principles;Expanded Core Curriculuronr€2pt and Areas;

2.5 Commonly Used Low Cost And Advanced Assesidevices

—=

Unit 1 10 16

Unit 2 10 12
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Deaf-blindness

3.1 Definition, causes, classification, prevaleraned characteristics of deaf-
blindness

3.2 Effects and implications of deaf-blindness anivéties of daily living &
education

Unit 3 3.3 S_creenlng, Assessment, Identification & intatnal strategies of deaf- 10 12

blindness

3.4 Fostering early communication development: Mé#h assistive devices and
practices
including AAC

3.5 Addressing mentation, mobility & educational needs of studemtith deaf-
blindness
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INTRODUCTIONTONEURODEVELOPMENTAL DISABILITIES

CourseCode : 107 Credits : 02
Contact Hours : 30 Marks : 50
Objectives

Aftercompletingthecoursethelearners willbeableto:

» Discuss the characteristics and types of learnisafdlity.

» Describe the tools, areas of assessment and egp@tyention strategies to enhance learning

* Explain the characteristics and types of Intellattisability.

» Describe the tools, areas of assessment andrprapd apply intervention strategies for indepentieing
* Explain the characteristics and types of Autsgactrum Disorder

» Describe the tools, areas of assessment and egp@tyention strategies

INTRODUCTIONTONEURODEVELOPMENTAL DISABILITIES

Llilr(])'t Content Hours | Marks
L earning Disability: Nature, needs and intervention
1.1 Definition, Types and Characteristics

Unit 1 1.2 Tools and Areas of assessment 10 16

1.3 Strategies for reading, writing and maths

1.4 Curricular adaptation, IEP, Further Education,
1.5 Transition Education, life long education
Intellectual Disability: Nature, needs and inter vention
2.1 Definition, Types and Characteristics

2.2 Tools and Areas of assessment

Unit 2 | 2.3 Strategies for functional academics and sagidb 10 12
2.4 Assistive devices, Adaptations, Individualiz&dlucation Plan,Persgn
centered plan, Life skill education

2.5 Vocational training and independent living

Autism Spectrum Disorder: Nature, needsand intervention
3.1 Definition, Types and Characteristics

3.2 Tools and Areas of assessment

3.3 Instructional Approaches

3.4 Teaching Methods

3.5 Vocational training and career opportunities

Unit 3 10 12

CourseWor k/Pr actical/FieldEngagement

« Develop an Assessment tool for a child with lgsgrdisability in the given area

«  Prepare a transition plan from school to collegeah LD Child

«  Prepare a life skill curriculum

«  Prepare a screening tool for children with Autispe&rum Disorder

« Prepare teacher made test for functional assessrhargiven child with ID/ Autism

« Plan an educational program on the basis of arsssnt report of a child with ID/Autism
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AREA -C

DISABILITY SPECIALIZATION COURSES
L earning Disability

108

Assessment and Identification of Needs

109

Intervention and Teaching Strategies
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ASSESSMENT AND IDENTIFICATION OF NEEDS
Course Code : 108 Credits ; 04
Contact Hours ; 60 Marks ; 100
Introduction

Hearing loss needs to be identified at the eariiiestder to provide timely intervention to childrevith hearing
impairment. This in turn would help them to develagequate speech and language to function sinalar
typically developing children in school and beyoftie course is designed to provide inputs to learabout
various assessments to be undertaken for idengifygeds in order to plan the intervention program.

Objective:

After completing the course the student-teachdide able to
» Comprehend the concept, the history, causes amifestations of LearningDisability.
 Describe and differentiate among different typekearning Disability.
» Understand the assessment and the assessmesdymexcfor Learning Disability diagnosis.
* Explain the domains and tools for assessment.

ASSESSMENT AND IDENTIFICATION OF NEEDS

Unit Content Hours | Marks
No.

PART |
Introduction to L ear ning Disability (LD)
1.1 LD: Definition and concept
1.2 History of LD
Unit 1 | 1.3 Etiology of LD- medical and social 10 12
1.4 Co-morbidity with LD — ADHD
1.5 LD across the life span

Typesof LD

2.1 Specific LD in Reading
2.2 Specific LD in Writing
Unit 2 | 2.3 Specific LD in Mathematics 10 16
2.4 Dyspraxia

2.5 Non-verbal LD

Assessment of LD

3.1 Concept of screening and identification

3.2 Identification criteria — DSM 5

. 3.3 Differential diagnosis

Unit3 3.4 Assessment tools — standardized (WISC, SPM, @PND, DTRD,
BCSLD, GLAD, Aston Index), CRTs and NRTs, TMTs

3.5 Portfolios, checklists, rating scales, aneddetzords, observation schedules

10 12

PART Il

Domains of Assessment
4.1 Motor

4.2 Perceptual

4.3 Cognitive

4.4 Social-Emotional
4.5 Language

Unit 4 10 12
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Assessment of Curricular Areas
5.1 Readiness skills

6.4 Tools & techniques of Educational Assessmetiisedvations, Interviews,
Developmental scales, Standardized &Criterion bdests, Teacher Made
Tests at different levels and classroom assessiemiiques (Conventional
& Modern).

6.5 Current trends and challenges in assessmatgpémdent, dual purpose |&
constructivist perspective & adaptations

5.2 Reading
Unit 5 | 2-3 Spelling 10 | 12
5.4 Writing
5.5 Mathematics
Educational assessment and identification of needs
6.1 Educational assessment: Concept and scope
6.2 Factors affecting educational performance viddial, family & environment
6.3 Types of Assessment: Norm referenced & CriterReferenced test,
Comprehensive & Continuous assessment, Summative-ofmative,
Formal & Informal, conventional & alternate, Perfance based &
Unit 6 curriculum based 10 16

Course work/Practical/Field Engagement

* Presentation of case study of children Learning Disabilities{ Any Two)
* Discussions, demonstration of the process of arriving at differential diagnosis.
* Development of Teacher Made Tests for assessment.

* Development of TMTs. to assess various domains and curricular areas
¢ Evaluation of theTMTs developed by peers

* Diagnosing the case based on case profiles
» Compiling checklists (at least two) to identifydraing Disability in children
» Compile various tools used for educational assessaofechildren.
Essential Readings
e Bender, W. N. (1995).Identification and Teaching Strategies Learning Disabilities,

* characteristics, identification and coaching categories. Allyn Bacon, New York.

e Lerner, J. W. (2000). Learning Disabilities: Houghton Mifflin

Suggested Readings

Jena, S.P.K. (2013). Specific Learning Disabilities: Theory to Practice. Sage Publications, New Delhi.

e Kapur, M., John, A., Rozario, J., & Oommen, A. (2002). NIMHANS Index of Specific Learning Disabilities,
NIMHANS, Bangalore.

e Karanth, P., & Rozario, J. (2003). Learning disabilities in India willing the mind to Learn. Sage, New Delhi.

e Lee.SH,, Harris Karen R., & Graham, S. (2003). Handbook of Learning Disabilities.The Guilford Press, New
York.

e Raj, F. (2010). Breaking Through — A hand book for parents and teachers of children with specific learning
disabilities. Vifa Pub, Secunderabad.

e Reddy L. G., Ramaa, R., & Kusuma, A. (2000).Learning Disabilities: a practical Guide to Practitioners.

Discovery Publishers, New Delhi.
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Venkateshwarlu, D. (2005). Diagnosis and remediation of mathematical difficulties. Neel Kamal publications,
New Delhi.
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INTERVENTION AND TEACHING STRATEGIES

Course code : 109 Credits

Contact Hours : 60 Marks : 100

I ntroduction:
This course will provide insight into the conceptiramework of the area of interventions and sgege. It will
familiarize the student-teachers with the approacra tools of assessment and seeks to developdanstanding
of how interventions in the areas affected cam&umental in enhancing performance. The courigwpare the
student-teachers in helping children with learniinggbilities by developing appropriate strategied mtervention
plans for them. This will prepare them to work watudents in clinical as well as classroom setargb arm them
with programmes for assessment, goal setting, wewgeand reporting the success of the interveritiogets.

Objectives:

After completing the course the student-teachelidowiable to

» Explain the purpose and define the principlesdidcational intervention.
* Discuss the various Teaching Strategies acrosthricular hierarchies.
* Link the teaching Strategies to the curriculaeas.

* Provide specific strategies for core and collatesurriculum.

* Plan Programme for skill, process and curricueficits.

Unit No |

Content |

Hours

| Marks

PART 1

Unit 1

Unit 1: Conceptual Framework of Educational I nterventions

1.1 Definition, purpose, scope and principles afeadional intervention
1.2 Curriculum intervention: gap analysis and lgés with demands of schoc
curriculum (Diagnostic Prescriptive Teaching)

1.3 Steps of intervention

1.4 Cascade of services and Response to Intermentio
1.5 Issues and ethics in educational intervention

10

12

Unit 2

Unit 2: Educational I nterventionsfor Processing Deficit
2.1 Attention

2.2 Perception

2.3 Memory

2.4 Thinking

2.5 Meta-cognition

10

16

Unit 3

Reading and Writing Interventions

3.1 Principles of intervention in reading and vigfi

3.2 Strategies for developing word recognitioniskiluency and
comprehension

3.3 Strategies for developing handwriting, speltamgl written expression
RCI B.Ed.Spl.Ed. Curriculum Page 160

15 May 2015

3.4 Strategies for Reading and writing across thiaaulum

3.5 Strategies for differentiation and inclusiorthe classroom

10

12

PART Il
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Interventionsfor Mathematics
4.1 Principles for interventions in mathematics
4.2 Strategies for developing mathematical concepts
. 4.3 Strategies for developing computation, autoritgtjtimed tasks] and
Unit 4 application 10 16
4.4 Strategies for problem solving
4.5 Accommodations [Calculators, Computers] inrtte@nstream classroom
Unit 5: Intervention in Life Skills
5.1 Strategies for developing of Social skills
5.2 Strategies for developing Study skills
Unit 5 5.3 Strateg?es for self-as§essment and advoqacy N 10 12
5.4 Strategies for soft skills [presenting sethdimanagement, decision
making]
5.5 Preparation for Independent Living; Career Rilag), leisure and recreation
Educational intervention strategies
6.1 Educational Intervention: Concept, Need & Ardegrricular & co
curricular) & Types of educational intervention qgp, individual,
developmental, remedial)
6.2 Principles and practices in early educatiomé&krvention: Family
. centred, contextualised (natural & inclusive envim@nt) & integrated
Unit 6 . . 10 12
(collaborative) support and services
6.3 Maxims, Methods of teaching & Lesson planniggo(p, individual,
developmental, and remedial)
6.4 Partnership of various professionals & agendieseducationa
intervention
6.5 Child & Family Outcomes of Early Educationaidrvention

Coursework/Practical/ / Field Engagement

* Prepare an educational intervention plan\tool fgiven process

* Prepare an educational intervention plan\tool fgiven skill

* Plan a parental meet to discuss the interventi@h go

* Collaborate with a specific subject teacher tcageintervention goal

» Conduct a workshop for mainstream teachers on ¢éiduedinterventions/classroom
Strategies

Essential Readings

- Karten, T, J. (2007). More Inclusion Strategies thark- aligning student strength with standardstv@n Press,
CA.

e Lerner, J. W. (2011). Learning Disabilities. HougtnMifflin Brookes, Boston.

Suggested Readings

* Bird, R. (2013). The Dyscalculia Toolkit: Suppogihearning Difficulties in Maths.Sage, Los Angeles.

» Cummings, C. (2000). Winning Strategies for ClassrdManagement Teaching.Book News, Inc., Portland.

* Das, J. P. (2009). Reading difficulties and dysle®in interpretation for teachers.Sage Publicatidiesv Delhi.

* Forster, C., Grant, J., Hollas, B., Pittet, J.,f&hmaJ., & O'Donnell, M.A.R. (2002).Differentiatddstruction:
Different Strategies for Different Learners, 1sitied.Staff Development for Educators, Div highlighior Children
» Geoff, H. (2007). Dyspraxia. (2nd ed). Continuurtetnational publishing Group, Baltimore.

* Harwell, J. M., & Jackson, R, W. (2008). The Contpleearning Disabilities

Handbook: Ready-to-Use Strategies and ActivitiesTaching Students withLearning Disabilities. &yd8ass Inc,
San Francisco.

* Lee. SH., Harris K, R., & Graham, S. (2003). Havalbof Learning Disabilities.The Guilford Press viN¥ork.

* Martin, L, C. (2009). Strategies for Teaching Studewith Learning Disabilities:
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Corwin Press, CA.Mather, N., & Goldstein, S. (2001). Learning Digdigis and Challenging Behaviors:
A Guide to Intervention and Classroom ManagemerdgpBes Publishing Company,Baltimore.
» Narayan, J. (2002). Educating children with leagrpnoblems in the primary school.NIMH, Secunderabad

* Pandey J., & Thapa K. (2008). Perspectives on ilegudisabilities in India: Currentpractices andgpects. Sage
Publications, New Delhi.
* Raj, F (2010) Breaking Through — A hand book forepés and teachers of children with specific legni
disabilities, Vifa Publication, Secunderabad.
* Reddy G.L., & Rama R. (2000). Education of childvéth special needs. Discovery Publication, NewHDel

* Reddy L. G., Ramaa R., & Kusuma, A. (2000) Learringgbilities: a practicalGuide to Practitionerssévery
Publishers, New Delhi.
» Tomlinson, C, A. (1999). The Differentiated Classro Responding to the Needs of All Learners. ASCD,

Alexandria.
 Venkateswanshu, D. (2005). Diagnosis and remediationathematical difficulties. Neel Kamal publicats,
New Delhi.
YEARIII
Min. Min.
Course , Int Marks Ext. Marks .
N Course Title Hours Marks for Marks for Total | Credits
passing Passing
201 | Human Growth & Development 60 20 10 80 40 100 4
202 | Locomotor & Multiple 30 10 5 40 20 50 2
Disabilities (Deaf-Blind,
CP,MD)
203 | Skill Based Optional Courses 30 10 5 40 20 50 2
ANY ONE
204 | Skill Based Optional Courses 30 10 5 40 20 50 2
ANY ONE
205 | Curriculum Designing, 60 20 10 80 40 100 4
Adaptation and Evaluation
206 | Technology and Disability 60 20 10 80 40 10 4
207 | Psycho Social and Family Issues 60 8 40 100 4
208 | Reading and Reflecting on Texts 30 4 20 0 b 2
209 | Drama and Art in Education 30 10 5 40 20 50 2
210 | Basic Research & Basic Statistic 30 10 5 40 20 50 2
(EPC)
Total 420 140 70 560 280 700 28
YEARII
Course No Course Title
201 Human Growth & Development
202 Locomotor & Multiple Disabilities (Deaf-Blind;P,MD)
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203 Skill Based Optional Courses ANY ONE

204 Skill Based Optional Courses ANY ONE

205 Curriculum Designing, Adaptation and Evaluation
206 Technology and Disability

207 Psycho Social and Family Issues

208 Reading and Reflecting on Texts

209 Drama and Art in Education

210 Basic Research & Basic Statistic (EPC)
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HUMAN GROWTH & DEVELOPMENT
Course Code ; 201 Credit ; 04
Contact Hours ; 60 Marks ; 100
Introduction

This course exposes student teachers to the studigild and human development in order to gain tiebe
understanding about variations and the influencsoafo-cultural-political realities on developmeAtcritical
understanding of theoretical perspectives of dgraknt would aid in their application in teachingrl@ng
process. Through close observation of childreméirtnatural environments the teacher trainee wbaldble to
situate their theoretical knowledge within reatisiames. This course would also be able to edwepttainees
to reflect and critique the normative notions afdinood and adolescence.

Objectives:
After studying this course the student- teachelisbeiable to

» explain the process of development with special$aan infancy, childhood and adolescence
» critically analyze developmental variations amohigdren

» comprehend adolescence as a period of transitidthaieshold of adulthood

» analyze different factors influencing child devetognt

Unit No. | Content | Hours | Marks
PART |

Approachesto Human Development

1.1 Human development as a discipline from infancydolinood

1.2 Difference between Growth and Development.

1.3 Concepts and Principles of development

Unit 1 1.4 Developing Human- Stages (Prenatal developmentanayf, 10 12
Childhood, Adolescence, Adulthood)
1.5 Influences of heredity and environment on DevelopinBlature vs
Nurture
Developmental Domains
2.1 Physical Development.
Unit 2 2.2 Sensory- perceptual Development. 10 12
2.3 Cognitive Development and socio-emotional Dewaent,
2.4 Language and communication Development
2.5Social Development and Social relationship
Theor etical approachesto development
3.1 Cognitive & Social- cognitive theories (Piageygotsky, Bruner,
Bandura)
Unit 3 | 3.2 Psychosocial theory (Erikson, 10 16

3.3 Psychoanalytic Theory (Freud)

3.4 Ecological Theory (Bronfrenbrenner)

3.5 Holistic Theory of Development (Steiner)

Part 2

TheEarly Years (Birth to Eight Years)

4.1Prenatal development: Conception, stages antlemdes or

Unit 4 prenatal development, 10 12

4.2 Birth and Neonatal development: Screening twborn - APGAR
Score, Reflexes and responses, neuro-perceptuaogavent
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4.3. Milestones and variations in Development

4.5 Role of play in enhancing development

4.4 Environmental factors influencing early childdadevelopment

years)

emotional

unit metacognition, creativity, ethics
5.3 Issues related to puberty

5.4 Gender and development

growing child

Middle Childhood to Adolescence (From nine years to eighteen
5.1 Emerging capabilities across domains of physarad social

5.2 Emerging capabilities across domains relatedcagnition -

5.5 Influence of the environment (social, culturpglitical) on the

10

12

Transitionsinto Adulthood

6.1 Psychological well-being

6.2 Formation of identity and self-concept
6.3 Emerging roles and responsibilities
6.4 Life Skills and independent living

6.5 Career Choices

Unit 6

10

16

Engagement with the field as part of course asatdd below

Hands on Experience:

- Observe children in various settings and identifiestones achieved.

- Seminar on human development
- Writing Journal for reflection and case study

Suggested References:
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20,it w0¢, [ H00mii0AO +0x O x0“Oit, -Ox»0-0f (2010). ;01 Ox O 1
'00-0OA0;00A;0.-00x;0 1 : £-0A00+0™ii OU2-0 éu;0-AO.
‘00¢i00&¢i,  eupda, tOx O ‘00i00&¢it wWOO  éuA OO0 (2010).
;0t Ox O 100 00xmii;00-0 +0x O A0’0a0Oxéii;0-0. -00 0 Oziii : x%4020
01 u0;0-0.

néii;0’0d 0, o0-08.  (2007). ;01 Ox O« "00-0A0;00A;0 %0
+-¢0070-0;,004;0. +0.2. u0& &0 O.ii: +wii éu Ol u0;0-0.

79



0260340 OB, '0¢00  x%OAOO'0  (20m). 00 O0wii;00-0 %0
AO’0a0xeii; 0-0. 0a 0¢é : x-0Yp0-02Y0-0 01 u0,;0-0.

+OA&¢I, 'Of-00 +0x O A00&-0%0 0¢ AO0300-08 (20m). 0OF OYO
;01 Ox 0 1’00-0A0;00A;0.0a 0¢ : x-0Yu0-02Y0-0 01 u0,;0-0.

00-0 wi, OBOO wit »0 00 +0x 0 x;0,i08¢i, A0Ox OYOO
-O00xii aw'00it  (2009). A0a2006-0 ;0t Ox O . 30 0l0p00ex O u
'00-0A0,;004;0.0a 0é: x-0Yu0-0Y0-0 01 ud;0-0.

200¢20¢, 200.A00. (2012). 01 OYO ;01 Ox O u "00-0A0;00A;0. 04 Oé :
A00tA04 200.200820¢.

00-0%0, a0, (2014). %Ot UOAO 6 “00-0A0;004;0: "O0-0%OR
%40 1OA00“0¢ '00-0A0,;004;0.70a 0¢ :»il0p0'00ii OU0 éu;0-AO.
OOt i,  %400.-00.  (2007). ;01 Ox O %0 0l0p00ex O u
'00-0A0;004;0. +0.7.0a 0¢ : AORx%:020 01 u0;0-0.

“00%iYO, {ix%0. (2007). ;0 Ox 0 1 "00-0A0;00A;0. +0.2. -00 0 O=:ii:
@ 00600704 gii 1o »it O "OU20,;0A00.

VO™i0, Fx-0Y00 (2008). ‘00-0A0;004;08u0 “00%0 uOO. 0a O :
100’0051 OU0 éu;0-A0.

A0i%40xeii, ;0,08 (2008). 0t Ox O w00 O0xii;00-0 +0x O
AQ'0a0méii;0-0. 0a 0¢ :il0p0’00si OU20 4;0-A0.

a0 u 04, HifS+0it  (2009). 0T 00 ;0t Ox O 1 "00-0A0;00A;0.
00 0 0w;it : x34020 01 u0;0-0.

00-0.¢ii, ,ii0.x%40. 10x O x“O™it OBAO, +;08°0YOR (2009). T-pOu0-0O
+-00°0-0040¢ "00-0A0;004;0 +0x O "00-0A0;004;0Ru0 0Tu00é O.
03 0¢ : x-0Yp0-02Y0-0 0T u0;0-0.

80



Sivit wit, T,u0%0mit  (2010).  F-pOp0-0040¢  '00-0A0;004;0. 10.2.
0202040 : ;08300u0 01 10;0-0.

aw 00,4, éw A0ZB00A0 (2009). ;01 Ox O 1 00-0A0;004;0.-00 O 0wii :
x¥4020 0T 10;0-0.

;08%40V08 wit - 203408, ;0010 (2004). x%0 wOAOO“0 %40
+u0rO-00“06 ‘00-0A0 ;004;0. 00 OOz it : x%4020 O 10;0-0.

/i 1108, 10 AO. 10x O YOiAO gii, %AEiULiif. (2004). %40t uOxAO 1
00-0A000A;0. 10&Ei0 Oz it : xvit &4 0T u0;0-0.

Ot wii,  AOaeii;0  (2001). ;0 Ox O w "O0-OA0;00A;0.
10 A0 Oz it : £ttt e 0T 10 ;0-0.

0,i0Y0, +0.7000. (1991). 01 OYO ;0t Ox O u "00-0A0;00A4;0. 0a Oé :
AOfx%020 01 10,;0-0.

2008W-¢it, 40. i 10x O £V0ii (1995). %40t uOxAD u "00-OA0;004;0.
03 0¢:70a 0&x%020£04 0¢£ii 0T u0;0-0.

0 OY00-0, Aiu-00. (1998). ;00 0x 0w %0 0i0ud0ex 0 u
'00-0A0;00A;0. +0.2.10a 0é: -02Y0-0 O u0;0-0.

"00,HA0-0RAO, -0.ii0. (1996). 01 OY0 ;01 Ox O 1’ 00-0A0;00A;0.70a ¢
:-02Y0-0 01 u0,;0-0.

Berk, L. E. (2000). Human Development, Tata Mc.GHiWCompany, New York

Brisbane, E. H. (2004). The developing child, Ma@Hill, USA

Cobb. N. J. (2001). The child infants, children addlescents, Mayfield Publishing company, Calif@rn
Hurlocl, E. B. (2005). Child growth and developmerata Mc.Graw Hill Publishing company, New york
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Mittal. S. (2006). Child development- Experimeralychology, Isha books, Delhi
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Papalia, D. E. and Olds, S. W.(2005). Human devety, Tata Mc.Graw Hill Publishing company, New
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* Meece, J. S. & Eccles J. L (Eds) (2010). HandboblResearch on Schools, Schooling and Huma
Development, Routledge
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AREA B: CROSSDISABILITY AND INCLUSION

202 | Introduction to Locomotor & Multiple DisabilitieDEaf- 2 50
Blind, CP,MD)

203 | Skill Based Optional Courses ANY ONE 2 50

204 | Skill Based Optional Courses ANY ONE 2 50
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INTRODUCTION TO LOCOMOTOR AND MULTIPLE DISABILITIES
Course Code ; 202 Credits ; 02
Contact Hours ; 30 Marks ; 50
Course Description

The course aims to develop understanding abouthplgneffective educational programme and functione
activities for students with locomotor and multiplisabilities. This course intends to develop respiskills in
teacher trainee to identify the children with loador and multiple disabilities and also plan areetive
programme education as well as for creating awaseor these conditions. Teacher is also expectplhmoan
effective therapeutic and programme and also fefeanedical intervention when ever if necessary.

Objectives
After completing the course the student teachdrbeilable to:

» |dentify the persons with Locomotor disabilitiescbuas Cerebral Palsy, Amputees, Polio , Leprosgd;ur
Muscular dystrophies, Neural and spinal defectsMuliiple disabilities

* Plan an effective programme for creating awareraxssit the persons with Locomotor disabilities an
Multiple disabilities

* Plan an effective therapeutic and programme foe phrsons with Locomotor disabilities and Multiple
disabilities and to refer for medical interventibnecessary

 Plan an effective educational programme and fanati activities for the persons with Locomotor
disabilities and Multiple disabilities

Unit No. Content Hours | Marks

Cerebral Palsy (CP)

1.1. CP: Nature, Types and Its Associated Condition

1.2. Assessment of Functional Difficulties of Gfeluding Abnormalities of
Joints and Movements (Gaits);

1.3. Provision of Therapeutic Intervention and Refleof Children with CP;

Unit1 |1.4. Implications of Functional Limitations of Ctiien with CP in Education 10 12
and Creating Prosthetic Environment in School andmet Seating
Arrangements, Positioning and Handling Techniqué$ome and School;

1.5. Facilitating Teaching-Learning of Children WwitCP in School, IEP,
Developing TLM; Assistive Technology to Facilitateearning and
Functional Activities.

Amputees, Polio, Spinal Cord Injuries Spina-bifida and Muscular

Dystrophy

2.1. Definition, Meaning and Classification

2.2. Assessment of Functional Difficulties

2.3. Provision of Therapeutic Intervention and Reifle

2.4. Implications of Functional Limitations for Echtion and Creatin
Prosthetic Environment in School and Home: SeatArgangements
Positioning and Handling Technigques at Home AnldloBt

2.5.Facilitating Teaching-Learning: IEP, Developin@LM; Assistive
technology

Unit 2 10 12

|\

84



Multiple Disabilities and Other Disabling Conditions

3.1 Multiple Disabilities: Meaning and Classificaits

3.2Various Combinations of Multiple DisabilitiescaAssociated Conditions
Such as Epilepsy, Motor an Sensory Conditions,

3.3 Other Disabling Conditions Such As Leprosy @u&tudents, Tuberous 10 16
Sclerosis and Multiple Sclerosis

3.4 Implications of Functional Limitations for Edation and Creating
Prosthetic Environment in School and Home: Seatkgangements
Positioning and Handling Techniques at Home ana@&ch

3.5Facilitating Teaching-Learning: IEP, DevelopifigV; Assistive technology

Unit 3

Course Work/ Practical/ Field Engagement (any one of the following)

* Undertake a case study after identifying a chilthvaerebral palsy or a child with Multiple Disab#is.
Assess the child’s difficulties in activities ofilydiving and academic activities and develop atervention
plan.

* Undertake a survey on 50 children with differergattilities and find out how many children are aféelc
with cerebral palsy and multiple disabilities. Findt the causes of their disabling conditions arichtw
difficulties these children are facing in attendthgir schools.

Essential Readings

» Miller, F. And Bachrach, S.J. (2012). Cerebral izak Complete Guide for Caregiving. A Johns Hopkin:
Press Health Book

* SSA ( ). Module on Cerebral Palswttp://ssa.nic.in/inclusive-education/training-mééor-resource-
teachers-for-disable-children/Module%205%20Ceréb28IPalsy.pdf/at_download/file

* SSA ( ). Module on Multiple Disabilitiesittp://ssa.nic.in/inclusive-education/training-mésor-resource-
teachers-for-disable-children/Module%203%20MultypRODisability.pdf/at_download/file
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203: Skill based Optional Course (Cross Disability and Inclusion) ANY ONE

203 A | Guidance and Counseling

203 B | Early Childhood Care & Education

203 C | Applied Behavioral Analysis

203 D | Community Based Rehabilitation

203 E | Application of ICT in Classroom

203 F | Gender and Disability




GUIDANCE & COUNSELLING

Course Code ; B 203(A) Credits ; 02
Contact Hours : 30 Marks : 50
Objectives

After completing this course the student will béeato:

* Apply the skills of guidance and counselling ingsigbom situations
» Describe the process of development of self-imagksalf-esteem
» Appreciate the types and issues of counsellinggamgance in inclusive settings

Unit No. Content Hours | Marks

Introduction to Guidance and Counselling

1.1 Guidance and Counselling: Definition and Aims

1.2 Areas of Guidance and Counselling

1.3 Core Conditions in Counselling

1.4 Skills and Competencies of a Counsellor

1.5 Role of Teacher in Guiding and Counsellingd8tis with Special Need

Enhancing Self Image and Self Esteem

2.1 Concept of Self as Human

2.2 Understanding of Feelings and Changes

2.3 Growth to Autonomy

2.4 Personality Development

2.5 Role of Teacher in Developing Self-Esteem ildZén

Guidance and Counsdling in Inclusive Education

3.1 Current Status With Reference To Indian School

3.2 Types of Counselling: Child-Centred, Supportivamily

Unit 3 | 3.3 Guidance in Formal and Informal Situations: WAt and Outside 10 16
Classroom, Vocational Guidance

3.4 Group Guidance: Group Leadership Styles andiisRyocesses

3.5 Challenges in Group Guidance

Unit 1 10 12

UJ

Unit 2 10 12

Practicum/Field engagement

I. Counselling and report writing on a selected case
Il.  Simulation of a parent counselling session
[ll.  Report of critical observation of a given counsgjlsession

Transaction

The transaction for this course should be done aviplerspective to enhance in the student teadheshility to
become a “People-helper”. They should be able prempate the role of a guide and counsellor indtigool
setting.

Essential reading

» Shah, (2008) Basics in guidance and Counsellingb&IVision Publishing House

* Nayak, A.K. (1997) Guidance and Counselling. APHIBhing, Delhi

* Rao, V.K. & Reddy, R.S. (2003) Academic Environmexdvice, Counsel and Activities. Soujanya Books
* Sharma, V.K. (2005) Education and Training of Ediarel and Vocational Guidance. Soujanya Books

* Nalik, P.S (2013) Counselling Skills for EducatiasisSoujanya Books

Desired Reading

* Kapunan, R.R (2004) Fundamentals of Guidance anoh&&ling. Rex Printing Company, Phillipines
« Pal, O.B. (2011) Educational and Vocational Guigaacd Counselling. Soujanya Books
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EARLY CHILDHOOD CARE AND EDUCATION

Course Code ; 203(B) Credits ; 02
Contact Hours : 30 Marks : 50
Objectives

After undertaking the course the students will bie &o:

* Explain the biological & sociological foundationsearly childhood education

» Describe the developmental systems approach aedr@sponsibilities of interdisciplinary teams farlg
education of children with disabilities

* Enumerate the inclusive early education pedagogieaitices

Unit No. Content Hours Marks

TheEarly Years: An Overview

1.1 Facts about Early Childhood Learning & Develepin

1.2 Neural Plasticity

1.3 Critical Periods of Development of Motor, Auwdif, Visual, Linguistic
& Cognitive Skills

1.4Sensitive Periods of Learning: Maria MontessoriFramework
&Windows of Opportunity& Learning Timelines of Ddegment in
Young Children

1.5 Integrating Theories of Development & Learnfog Early Childhood
Education Curricula

Unit 1

Early Education of Children with Disabilities

2.1Young Children at Risk & Child Tracking

2.2 Interdisciplinary Assessments & Interventioart3l

2.3 Developmental Systems Model for Early Interi@nt(Ofguralnick,

Unit2 2001) 14 16

2.4 Curricular Activities for Development of Skiltsf: Imagination, Joy
Creativity, Symbolic Play, Linguistic, Emergent énacy, Musical
Aesthetic, Scientific & Cultural Skills

2.5 Evidenced Based Practices for Early Interventio

Inclusive Early Childhood Educational (ECE) Practices

3.1 Natural Environments, Service Delivery Models I&portance of
Universal Designs of Learning (UDL).

3.2 Practices for Inclusive ECE Programs: Adapteticof Physica
Environment & Equipments, Visual Support MaterialBarent

Unit 3 Partnerships, Friendships & Engagements with Ty@tadren 8 12

3.3 Principles of Inclusive ECE Practices: Fulltlegyation, Open Ended
Activities, Collaborative Planning,

3.4Collaborating with Parents, Family Education &Beping
Individualised Family Service Plan (IFSP)

3.5 School Readiness & Transitions

Practical/Field Engagements
|. Developing a journal on developmental milestonesaghing timelines of children from O to 8 years

Il. Participation in workshop & develop 5creative taaghearningmaterials for children in inclusive lgar
childhood education programs

88



Essential Readings

Costello.P.M (2000).Thinking Skills & Early Childbd Education. London: David Fulton Publishers.
Dunn.S.G. & Dunn.K (1992).Teaching Elementary stuslehrough their individual learning styles:
Practical approaches for grades 3-6. Massachusdiita:& Bacon.

Klausmeir H.J. & Sipple. T.S. (1980). Learning &athing Concepts. A strategy for testing application
of theory. New York: Academic Press

Mohanty J & Mohanty. B (1999).Early Chilhood Careld&ducation. Delhi: Offset Printers

Suggested Readings

Barbour.N & Seefeldt.C (1998).Early Childhood Edima An Introduction (# Eds). U.K: Prentice
Hall.

Broman.B.C (1978).The Early Years in Childhood Eatiom. Chicago: RandMcNally College
Publishing Company.

Catron.C.E. & Allen.J (1993).Early Childhood Cuuiem. New York: MacMillan Publishing Company.
Dahlberg.G , Moss.P & Pence. A (2007). Beyond Quati Early Childhood Care and Educatiofi%(2
Ed.). New York: Routledge Publication.

Dopyera.M.L & Dopyera. J (1977). Becoming a Teacafer¥oung Children. New York:Random House
Publications.

Gordon.l.J (1972).Early Childhood Education. Chaa@hicago University Press.

Hamilton.D.S & Flemming (1990).Resources for Creaffeaching in Early Childhood Educatiorf42
Edition). Tokyo: Harcourt Brace Jovanvich.

Hilderbrand.V (1991).Introduction to Earcly ChildiebEducation. New York: MacMillan Publishing

Krogh.S.L & Slentz.K (2001).Early Childhood Educetj Yesterday, Today & Tomorrow.London:
Lawrence Erlbaum Associates Publishers

Range.D.G, Layton.J.R.& Roubinek.D.C.(1980). Aspeof Early Childhood Education.Theory to
Reserch to Practice. New York: Academic Press.

Spodek.B, Saracho.O.N & Davis.M.D (1987).Foundatioh Early Childhood Education. Englewood
Cliffs, New Jersey: Prentice Hall,

Wortham.S.C (NK).Measurement & Evaluation in eathildhood education (2 Eds.).Ohio: Merrill
Prentice Hall.
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APPLIED BEHAVIOUR ANALYSIS

Course Code ; 203(C) Credits ; 02
Contact Hours ; 30 Marks ; 50
Objectives

After undertaking the course the students will bie &o:

» Develop an understanding of the underlying primspand assumptions of Applied Behavioura
Analysis(ABA)

» Use various measures of behavioural assessment

* Apply methods of ABA in teaching and learning enniments

» Integrate techniques of ABA in teaching programs

» Select suitable strategies for managing challenbettaviors

Unit No. Content Hours | Marks
Introduction to Applied Behavior Analysis (ABA)
1.1 Principles Of Behavioural Approach
1.2 ABA - Concept and Definition
Unit 1 1.3 Assumptions Of ABA — Classical And Operant Condahiing 10 12
1.4 Behavior- Definition And Feature
1.5 Assessment of Behavior — Functional Analysi8elavior, Behavior
Recording Systems
Strategiesfor Positive Behavior Support
2.1 Selection of Behavioural Goals
2.2 Reinforcement
- Types: Positive and Negative, Primary aaddddary
- Schedules: Continuous, Fixed Ratio, Fixeigrival, Variable ratio
Variable interval
2.3 Discrete Trial Teaching
- Discriminative Stimulus - Characteristics
- Response

Unit2 - Prompts: Physical, Gestural, Pointing,udis Positional, Verbal 10 16
- Consequence - Characteristics
- Inter-Trial Interval
2.4 Application of ABA in Group Setting
- Negotiation and contract
- Token economy
- Response cost
- Pairing & fading
2.5 Leadership role of teacher in promoting positiehavior
Management of Challenging Behavior
3.1Differential Reinforcements of Behavior
Unit 3 3.2 Extinction and Time Out 10 12

3.3 Response Cost and Overcorrection
3.4 Maintenance
3.5 Generalization and Fading
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Practicum

|.Observation and functional analysis of behavioa given case
Il. Development of ABA program for management of aleimgiing behavior

Transaction

The course consists of several concepts from bebeali theories. The concepts should be explainszligh
real life examples and selected case studies. @udbould be encouraged to conduct systematia\aigms
of behavior and suggest suitable plan of actiordéaling with behavioural deficits in children.

Essential Reading

» Cooper, J.O., Timothy, E.H. and Heward, W.L. (208pplied Behaviour Analysis. Pearson Publications
» Kearney, A.J. (2007) Understanding Applied Behariémalysis: An Introduction to ABA for Parents,
Teachers and Other Professionals. Jessica King3hehadelphia

* Fisher, W.W., Piazza, C.C. and Roane, H.S. (201@&)ddook of Applied Behaviour Analysis. Guilford
Press, New York

» Baliley, j and Burch, M (2011) Ethics for BehavidAmalysts. Routledge, New York
* Lewis, P. (2006) Achieving Best Behaviour for Chdd with Developmental Disabilities. Jessica Kiegsl|
Publishers London

Desired Reading

* Moyes, R.A. (2002) Addressing the Challenging Betaw of Children with HFA/AS in the Classroom.
Jessica Kingsley Publishers London

* Aune, B., Burt, B., and Gennaro, P (2013) BehaviSoatutions for the Inclusive Classroom. Future
Horizons Inc, Texas
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COMMUNITY BASED REHABILITATION

Course Code 203(D) Credits 02

Contact Hours 30 Marks 50

Objectives

After completing this course the student will béeatio:

» Explain the concept, principles and scope of conitylrased rehabilitation
» Learn the strategies for promoting public partitipain CBR

* Apply suitable methods for preparing persons wisiakility for rehabilitation within the community
* Provide need-based training to persons with digisil

* Develop

an understanding of the role of governnaatglobal agencies in CBR

Unit No.

Content

Hours

Marks

Unit 1

Introduction to Community Based Rehabilitation (CBR)

1.1 Concept and Definition of CBR

1.2 Principles of CBR

1.3 Difference between CBR and Institutional Living

1.4 Socio-cultural and Economic Contexts of CBR

1.5Scope and Inclusion of CBR in Government Policies$ Rrograms

10

12

Unit 2

Preparing Community for CBR

2.1 Awareness Program-Types and Methods

2.2 Advocacy - Citizen and Self

2.3 Focus Group Discussion

2.4 Family Counselling and Family Support Groups
2.5 CBR and Corporate Social Responsibility

10

12

Unit 3

Preparing Personswith Disability for CBR

3.1 School Education: Person Centred Planning Paed Group Support

3.2 Transition: Individual Transition Plan, Dewvetoent of Self
Determination and Self Management Skills

3.3 Community Related Vocational Training

3.4 Skill Training For Living within Community

3.5 Community Based Employment and Higher Education

10

16

Practicum/ Field Engagement

I. Visit an ongoing CBR program and write a reporiterefficacy
[I. Organize a community awareness program

Transaction

Conduct a focus group discussion on a selectetititgassue with school/college students

Besides lecture method the topics in this coursg Ibeatransacted through discussion on selectedstadees,
classroom seminar/debates.
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Essential reading

* WHO(1982) Community Based Rehabilitation —Reportao?VHO International Consultation, Colombo,
Lanka,(1982), WHO, 1211,Geneva 27,Switzerland, Duent No .RHB/IR/82—1

* World Health — Rehabilitation for All WHO Magazin€,984) Av. Appia, 1211 Geneva 27 Switzerland

» Scheme of Assistance to Disabled for Purposesttifdriof Aids/Appliances — Ministry of Social Welk,
Govt. of India, New Delhi.

* Scheme of Assistance to Organizations for DisaBletsons, Ministry of Social Welfare, Govt. of India
New Delhi.

* Peat, M. (1997) Community Based Rehabilitation, WSBunders Company

* Neufelt, A. and Albright, A (1998) Disability ande®&-Directed Employment: Business Developmen
Model. Campus Press Inc. York University

* McConkey, R. and O'Tool, B (Eds) Innovations in Beping Countries for People with Disabilities, P.H
Brookes, Baltimore

* Loveday, M. (2006) The HELP Guide for Community 8adehabilitation Workers: A Training Manual.
Global-HELP Publications, California
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APPLICATION OF ICT IN CLASSROOM
Course Code ; 203(E) Credits ; 02
Contact Hours ; 30 Marks ; 50
Course Description

This course has dual purpose: firstly it aims temrthe teacher trainee to various applicationmffrmation
and Communication Technology in teaching learninagcess; and secondly it intends to orient the Earmo
understand the scope and application of ICT fodestis with disabilities. The course includes usdfea! kinds
of media and computer in order to give hands oreegpce of applying ICT in various learning envimoents
as well to familiarize the student teacher witHediént modes of computer based learning.

Objectives
After completing the course the student teachdrbeilable to:

. Gauge the varying dimensions in respect of ICT Applications in Special Education
. Delineate the special roles of ICT Applications
. Acquire Familiarity with Different Modes of CompuiBased Learning
Unit No. Content Hours | Marks

Information Communication Technology (ICT) and Special Education

1.1Meaning and Scope of ICT and Its Role in 'Camsion of Knowledge';

1.2Possible Uses of Audio-Visual Media and Compu{&adio, Television,
Computers) 10 12

Unit 1 1.3 Integrating ICT in Special Education With Refece To Articles 4 and 9
of UNCRPD and Goal 3 of Incheon Strategy
1.4 Three as of ICT Application—Access, Availalyilidffordability
1.50verview of WCAG (Web Content Access Guidelines)
Using M edia and Computers
2.1Media: Radio and Audio Media- Script Writingp8ttelling, Songs, Etc,,
Television and Video in Education, Importance ofwspaper in
Education
2.2Computers: Functional Knowledge Of Operating @otars—On/Off,
Word Processing, Use Of Power Point, Excel, ICT ligagions For
Access To Print
Unit 2 2.3Computer as a Learning Tool: Effective Browsi@§ The Internet for 10 16

Discerning and Selecting Relevant Information, 8yref Educationa
Sites and Downloading Relevant Material; Cross &imlf Knowledge
from Varied Sources,

2.4 Computer-Aided Learning: Application Of Multicha In Teaching Anc
Learning, Programmed Instruction; Computer-Assistiegtruction;
Interactive Learning

2.5E-Classroom: Concept, Organizing E-ClassroomRaglired Adaptation
for Students with Disabilities

[
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Unit 3

Visualizing Technology-Supported L earning Situations

3.1 Preparation of Learning Schemes and Plannitagdctive Use of Audiot
Visual Programme;

3.2 Developing PPT Slide Show For Classroom Useldsidg of Available
Software or CDs with LCD Projection for Subjectedrning
Interactions;

3.3Generating Subject-Related Demonstrations USmmgputer Software and
Enabling Students to Plan and Execute Projects;

3.4Interactive Use of ICT: Participation in Soci@roups on Internet
Creation of 'Blogs’, Organizing Teleconferencing d arVideo-
Conferencing;

3.5ldentifying and Applying Software for ManagingisBbility Specific
Problems.

10

12

Course Work/ Practical/ Field Engagement (any Two of the following):

I. Develop a script on any topic of your choice. Cartcan interview with an expert on the selecteddopi

to prepare an audio or video program of 15 mindteation.
Il. Prepare a PPT by inserting photos and videos opia of your choice.
lll. Create your email account as well as design a blog.

Essential Readings

* Abbot, C. (2001). ICT: Changing Education. Routledgimer
* Florian, L. & Hegarty J. (2004). ICT and Specialugdtional Needs: A Tool for Inclusion. Open Univsrs

Press

Suggested Readings

* Kozma, R.B. (2003). Technology, Innovation, and &dional Change: A Global Perspective: A Report c
the Second Information Technology in Education $tidodule 2.International Society for Technology in

Education
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GENDER AND DISABILITY

Course Code ; 203(F) Credits ; 02
Contact Hours : 30 Marks : 50
Objectives

After completion of this course the student willddge to:

» Develop an understanding of human rights basedapprin context of disability
» Explain the impact of gender on disability

» Describe the personal and demographic perspedivgsnder and disability

* Analyse the issues related to disabled women ahdtaidren

Unit No. Content Hours

Marks

Human Right-based Approach& DisabilityHuman Rights-Based
Approach : Concept and History
1.1Principles of Human Rights-Based Approach
- Equality and Non-Discrimination
- Universality & Inalienability
- Participation and Inclusion
- Accountability and Rule of Law
1.2 Elements of Human Rights System
- Legal Framework
Unit 1 - Institutions 10
- Development Policies & Programs
- Public Awareness
- Civil Society
1.3 Advantage of Human Rights-Based Approach
1.4Implications for Disability
- Empowerment
- Enforceability
- Indivisibility
- Participation

16

Gender and Disability
2.1 Sex &Gender: Concept & Difference
2.2 Impairment &Disability: Concept & Difference
2.3 Gendered Experience of Disability
Unit 2 - Public Domain: School and Outside School 10
- Private and Familial Domain
- Normalization and Social Role Valorisation
2.4 Gender and Disability Analysis: Techniques Strdtegies
2.5 Psyche and Gender: Implications for Teaching

12

Women and Girl Child with Disability3.1Inclusive Equality
- Access to Family Life
- Access to Education, Vocational Training and Eogpient
- Access to Political Participation
3.2 Factors Contributing To Disability
- Gender-Based Violence in School and Within Family
- Traditional Practices
3.3 Sexual and Reproductive Health
3.4 Teacher’s Role in Promoting Gender Equality
3.5 Gender Critique of Legislation, Government &oind Schemes

Unit 3 10

12
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Practicum/Field Engagement

I. Study the case of a woman with disability and sulanmeport
Il. Review selected paper/s authored by women wittbdisa
lll. Conduct a gender analysis of a selected disabittyPolicy

Transaction

This course has been designed to provide the dttielechers a socio-cultural perspective to disgbili aims
to promote awareness about the space for disabdiiyty and rehabilitation within the human righystem. As
such the transaction of the course topics shouldidree through focus group discussions, and issseeba
classroom interactions in addition to lectures sewhinars.

Essential Reading

* Habib, L.A (1997) Gender and Disability: Women'gpErences in the Middle East. Oxfam, UK

* Meekosha, H (2004) Gender and Disability. Sage Eloppaedia of Disability

» Samuels, E. (2014) Fantasies of Identificationabikty, Gender, Race. NYU Press, USA

* Smith, B. G. and Hutchison, B. (2013) Genderingabibty. Rutger University Press, New Jersey

» Hans, A. (2015) Disability, Gender and the Trajeeof Power. Sage Publications Pvt. Ltd

* Ridgeway, C.L. (2011) Framed by Gender: How Gendequality Persists in the Modern World. Oxford
University Press

« O'Brien, J. and Forde, C. (2008)Tackling Genderquradity, Raising Pupil Achievement ,Dunedin
Academic

Desirable Reading
e Treas, J. and Drobnic, S (2010) Dividing the Domedflen, Women, and Household Work in Cross
National Perspective, Stanford University Press
» Purkayastha, D. (2010)Economic Growth, Intra-Hoosth Resource Allocation and Gender

Inequality ,Atlantic Economic Journal, Vol. 38, Nb.
* Beeghley, L. (1999) Angles of Vision: How to Undersd Social Problems, West View Press

204 :Skill based Optional Cour se (Disability Specialization)

MANAGEMENT OF LEARNING DISABILITY

Course code : 204 Credits : 02
Contact Hours : 60 Marks : 50
Objectives

After completing the course the student-teachelid@iable to

 Explain the concept, causes and characteristidearhing disabilities.

* Discus different types of learning disabilities atsdassociated conditions.

» Develop teacher made assessment test in currieuéas.

* Plan appropriate teaching strategies as per thecgeneeds of children with learning disability.
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Unit No. Content Hours | Marks

L earning Disabilities: Types

1.1 Verbal learning disabilities: Dyslexia, Dysgnég Dyscalculia.
1.2 Non-verbal learning disabilities

Unit 1 1.3 Language Disorders 10 16
1.4 Associated Conditions: ADHD & ADD
1.5 Emotional & Behavioral problems.

Assessment of Basic Curricular Skills

2.1 Assessment of Readiness Skills

2.2 Assessment of Reading, Writing and Math skills
Unit 2 2.3 Teacher made test 10 12
2.4 Standardized Tests: Need, Types & Purpose
2.5 Interpretation of Test report

Intervention Strategiesin Basic Skillsof Learning
3.1 Language skills

3.2 Reading

Unit 3 3.3 Writing 10 12
3.4 Maths skills
3.5. Study skills

Course Work/ Practical/ Field Engagement

* Prepare of checklist for screening LD

*» Develop teacher made assessment test in any omneutarr area for a given child

* Plan appropriate teaching strategies as per thafispeeeds of a given child with learning disdtlgil

Essential Readings

* Bauer, A. M., & Shea, T. M. (2003). Parents andsts1 creating a successful partnership for studeith special
needs. Merrill Prentice Hall, New Jersey.

* Myklebust, H.( 1983). Progress in Learning Disdieii, Guene and Stratton, New York.

* Reid, K. (1988). Teaching the Learning Disabledy®iand Bacon, Baston.

Suggested Readings

* Baca, L. M., & Cervantes, H.T. (2004).The Bilingsgkcial education interface.Pearson. New Jersey

* Browder, D. M. (2001). Curriculum and assessmenstodents with moderate and severe disabilities. T
Guilford Press, New York

* Brunswick, N. (2012). Supporting dyslexic adultdigher education and the workplace. Wiley-Blackwel
Malden.

* Fitzgibbon, G., & O'Connor, B. (2002). Adult Dyslaxa guide for the workplace.John Wiley & Song].|t
London.

* Gribben, M. (2012). The study skills toolkit fougents with dyslexia. Sage Publication, London.

* Karanth, P., & Rozario, J. (2003). Learning digéibg in India: willing the mind tolearn. Sage Pightion, New
Delhi.

* Matrtin, L, C.(2009). Strategies for teaching studewith learning disabilities. .Corwin Press, @ahia.

* McCardle, P., Miller, B., Lee, J, R., & Tzeng, (,.J2011). Dyslexia across languages. (orthogragpid/the
brain-gene-behavior link ).Paul H. Brookes, Baltimo

* Shula, C. (2000). Understanding children with laaggiproblems. Cambridge, New York.

* Prakash, P. (2008). Education of exceptional ckildchallenges and stratrgies.Kanishka publisingg; Delhi.
* Reddy, G. L., & Ramar, R. (2000). Education of dfeh with special needs.Discovery Pub., New Delhi.

» Thapa, K. (2008). Perspectives on learning didadslin India. (Current practices and prospectagjeSPublication,
Los Angeles.

* Trusdell, M. L., & Horowitz, I. W. (2002). Understding learning disabilities : aparent guide andkiook : for
parents, teachers, professionals, advocates aatsatiho work with, or come in contact with, indivads with
learning disabilities.Maryland, York Press.

* Wong, B., & Butler, D. L. (2012). Learning abouéataing disabilities.Elsevier

Academic Press, Amsterdam.
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AREA C: DISABILITY SPECIALIZATION COURSES

Course No. Name Credit Marks
205 Curriculum Designing, Adaptation and Evaluation 4 100
206 Technology and Disability 4 100
207 Psycho Social and Family Issues 4 100

CURRICULUM DESIGNING, ADAPTATION AND EVALUATION
Course code : 205 Credits : 04

Contact Hours : 60 Marks : 100

| ntroduction:

The course intends to develop capacities of learteedesign curriculum keeping in view the spenids of
children with hearing impairment. Learners are exge to go beyond the 3Rs with broad understanalirgj™
century learning. The learner would also develapuiste skills of developing literacy skills of diag and
writing as well as appreciate need and decideldeitadaptation to be undertaken for curriculargeations.

Objectives:

After completing the course the student-teacherd e able to

* Describe the principles, types, and areas of éoutum.

» Acquire knowledge about learning hierarchies telp planning.

* Discuss the different instructional planning anits use.

» Demonstrate skills in applying different adaptatis for inclusive education.
» Make effective use of different forms of evaluaii

Unit No. | Content | Hours | Marks
PART |

Curriculum Design
1.1 Curriculum design— Concept, Definition and Piptes
1.2 Principles of Inclusive Curriculum

Unit 1 1.2 Types of curriculum- Core, Collateral, Suppritdden 10 12
1.3 Universal design of learning for curriculum d®pment
1.4 NCF
1.5 Curriculum Design and Development: Subjectreghtiearner centred
(CWLD), Learning centred
Curriculum Hierarchies
2.1 Reading (English and any Regional language)
2.2 Writing

Unit 2 | 2.3 Mathematics 10 12
2.4 Science
2.5 Social studies
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Instructional Planning

3.1 Models of instructional planning — ADDIE

3.2 Taxonomies of learning — Cognitive (Bloom’s axitlerson),
Psychomotor & Affective

Unit 3 | RCI B.Ed.Spl.Ed. Curriculum Page 157 10 16
15 May 2015

3.3 Elements of lesson plan - 5 E plan
3.4 Models of teaching - CAM,

3.5 Pyramid plan

PART 11

Adaptation, M odification, Accommodation

4.1 Definition and concept of adaptation, modifica; accommodation
4.2 Principles and steps of adaptation

Unit 4 | 4.3 Differentiated instruction 10 16
4.4 |[EP

4.5 Classroom management — cooperative, collaletatrrangement

Assessment & Evaluation

5.1 Assessment& Evaluation- Concept, definitiompsc

5.2 Types of Assessment- Alternative, Authentigfd?mance based, Subject
based portfolio

5.3 Evaluation — Formative, Summative, CCE

5.4 Development of question paper (table of speatibns)

5.5 Tools of evaluation- Rubrics grading, markingemes

Unit 5 10 12

Developing Reading and Writing Skills

6.1. Pre-requisites for Reading and Writing andeEgant Reading an
Writing Skills;

Unit 6 | 6.2. Assessment of Reading and Written Langua@effarent Levels; 10 12
6.3. Components and Types of Reading and Writing;
6.4. Steps and Strategies in Developing Reading/amithg;
6.5. Challenges and Remedial Strategies.

o

CourseWork/ Practical/ Field Engagement

» Adapt a lessonaccording to the needs of the idedt#tudent/class

* Plan a differentiated lesson for a given class

 Evaluate a textbook to develop a rubricas an etialusool

* Prepare a blueprint

* Prepare a portfolio

Essential Readings

* Cook, R. E., Tessier, A., & Armbruster, V. B. (198&dapting early childhood curricula for childreth special
needs. (2nd ed.). Merrill Publisher, Columbus.

* Glazzard, P. (1982). Learning activities and teaglleas for the special child in the regular alass. Prentice-
Hall, New Jersey.

» Joyce, S. C. (2003). Successful Inclusive Teactngven Ways to Detect and Correct Special Neeziwsen,
London.

* Joyce, S. C. et al., (1987).Assessing and progragivasic curriculum skills. Allyn & Bacon, Boston.

* Margo, A. M., & Thomas E. S. (2009). The Inclus@mssroom: Strategies for Effective Differentiated
Instruction. Pearson, London.

* Mcintyre, T. (1989). A resource book for remedigttommon behavior and learning problems. Allyn Badon,
Boston.

» Stephen, S. S., & Charles, T. M. (2001). Teachiegrhing Strategies and Study Skills to Students lagarning
Disabilities, Attention Deficit Disorders, or SpatNeeds, 3rd Edition.Allyn and Bacon, Boston.

* Steve, G., & Karen, H. (2005). Writing Better: Effwe Strategies for Teaching Students with Leaynin
Difficulties. Brookes Publishing Company, Baltimore
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* Virginia, W. B., & Beverly, J. W. (2009). Teachiggjudents with Dyslexia and Dysgraphia: Lessons from
Teaching and Science. Brookes Publishing Compaalyiniore.

Suggested Readings

* Angela, L., & Angela, S. (2011). Alternative Appabees to Assessing Young Children, Second EditioaoBes
Publishing Company, Baltimore.

* Cohen, S. B., & Plaskon, S. P. (1980). Language @tarles E Merrill, ColumbusDavis, W. E. (1986).The
Special Educator: strategies for succeeding inytedahools. Pro Ed, London.

* Hodkinson, A., & Vickerman, P. (2009). Key issuespecial educational needs and inclusion. SAGE, Lo
Angeles.

* Karten, T. J. (2010). Inclusion strategies thatkh&esearch-Based Meathods for the classroom. @orwi
California.

* Lewis, R. B., & Doorlag, D. H. (1999). Teaching sja students in general education classrooms tieesHall,
New Jersey.

* Nancy, L.E., & Pamela, H.E. (1994). Teach and reatldents with attention deficit disorders: the@tor's
handbook and resource guide. Multi Growth Resourbesas.

* Reid, D. K., & Wayne, P. H. (1981).A Cognitive apach to learning disabilities. McGraw-Hill, Aucklgn

* Schulz, J. B., & Carpenter, C. D.(1994).Mainstraagrexceptional students A Guide for Classroom Tewxch
Allyn and Bacon, Boston.

» Westwood, P. (1987). Commonsense methods for eildith special needs Strategies for the regular
classroom.Croom Helm, London.

» William, N. B. (2007). Differentiating Instructicior Students With Learning Disabilities: Best TeaghPractices
for General and Special Educators. Corwin, Califarn

101



TECHNOLOGY AND DISABILITY
Course code : 206 Credits ; 04
Contact Hours ; 60 Marks ; 100
I ntroduction:

. This course covers the integration of technologtheteaching learning process of the students leg@ming
disability. It's important to remember that theistage technology is to support or reduce the lkato learning. The
focus must be on what the device or software doethé individual/student not on the device its€lie units
progress from understanding the meaning scopblgetage of technology for teaching and learninganus evith the
issues that one faces while dealing with technaology

Objectives. After completing the course the student-teachellsiable to

* Explain the meaning, scope and use of Technology.

* Analyse the learning needs in relation to Technglog

» Understand and use the various types of techndimggresenting, engaging and evaluating.
* Discuss the trends and issues related to the usscbhology

Unit No. | Content | Hours | Marks
PART |

Unit 1: Concept of Technology

1.1 Meaning, Nature, Scope and Significance of meldgy

1.2 Types /tools of technology — Projector, Smasdrd, Software and ipad,
ipod, Tablets, Mobiles

1.3 Technology integration vs technology use indingiculum

1.4 Assistive technology: Meaning and scope

1.5 Role & Use of AT for children with LD

Unit 1 10 16

Unit 2: Learning Needs of CWLD
2.1 Communication

2.2 Reading

Unit 2 | 2.3 Writing 10 12
2.4 Mathematics

2.5 Self management
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Unit 3: Technology for Presentation & Expression (Input and Output)
3.1 Classroom Presentation & Expression: Conceptdpe
3.2 Visual presentation - Large print displaysemiative colours to the

screen,
colour coding, smart boards, Multimedia Presentatiscreen magnifiers
Unit 3 | 3.3 Auditory - text to voice, screen readers, Flgtening Systems, podcast 10 12

3.4 Cognitive — graphic organisers

3.5 Consideration for selection of tools — no tdoty, tech, high tech, low
cost,

high cost

Part 11
Unit 4: Technology for Classroom Engagement
4.1 Classroom engagement — Meaning and components
4.2 Reading ,Writing & Mathematics - Talking bookscorder,Optical
character
recognition , Speech recognition systems, Alteweatiriting surfaces , pencil
grips ,
podcast, Proof reading software,Talking calculatBisctronic math
Unit 4 | worksheets, 10 12
fluidity software
4.3 Organising - sticky notes, highlighter penshighlighter tape, graphic
organisers,
digital organisers
4.4 Types programme- drill & practice, Simulatio@@smes, Tutorial
4.5 Consideration for selection of programmes antktin an inclusive class

Unit 5: Trends & Issuesin Using Technology
5.1 Digital natives & Immigrants

5.2 From isolation to inclusion

Unit5 | 5.3 Parent/family involvement 10 16
5.4 Cyber Safety

5.5 Evaluation of impact of technology— Socialjehand human

Resour ce Mobilisation for technology

6.1 Agencies for Aids & Appliances: Government aat-government

6.2 Eligibility criteria for availing funding undegyovernment schemes

6.3 Procedure for availing funding from differegeats

6.4 Challenges encountered with cost involved imteaance of devices
after availing funding and ways to overcome

6.5 Agencies / Strategies to locate required hunmeapurces for various
services and referrals

Unit 6 10 12

Coursework/Practical/ / Field Engagement

» Develop a tool to assess the learning needs fonplg compensatory and remedial instruction

» Develop low cost material for presentation (forcteaxs)

* Develop low cost material for engagement

* Develop low cost material for expression

» Conduct a survey on the kind of assistive technole®ed in the schools for Students with learnirsgudility and
present the findings

Essential Readings
* Amy, G. D., & Deborah, N. (2011). Assistive Techogy in the Classroom: Enhancing the School Expeesmof
Students with Disabilities. Pearson, London.
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* Das, R. C. (1992). Educational Technology: A Basat. Sterling, New Delhi.

« Dian, P. B., & Brian R. B. (2011). Assistive Techogy for People with Disabilities. Pearson, London.

* Joan, G. (2011). The Ultimate Guide to Assistivefr®logy in Special Education: Resources for Edonat
Intervention, and Rehabilitation. Prufrock Press,lifexass Kimberly, S. V. (2005). Teaching by Design: Using
Your Computer to Create Materials for Students Wwearning Differences. Woodbine House, Bethesda.

» Sampath, K. (1990). Educational Technology. Stgridew Delhi.

Suggested Readings

» Cook, A.M., & Polgar, J.M. (2012). Essentials ofshsive Technologies. Mosby, Missouri.

* Hall, T.E., Meyer, A., & Rose, D.H. (2012). Univat®esign for Learning in the Classroom: Practical
Applications. The Guilford Press, New York.

* Lever-Duffy, J., & McDonald. J. (2010). Teachingddrearning with Technology. Pearson, LondoNelson,
L.L., & Posey, A. (2013).Design and Deliver: Plammand Teaching Using Universal Design for Learning
* Newby, T.J. (2010). Educational Technology for Teag and Learning (4th Edition). Pearson, London.

» West. T.G. (2009). In the Mind's Eye: Creative \akuhinkers, Gifted Dyslexics, and the Rise of \4ku
Technologies. Prometheus Books, New York.

PSYCHOSOCIAL AND FAMILY ISSUES
Course code : 207 Credits ; 04
Contact Hours ; 60 Marks ; 100
I ntroduction:

This course gives an overview of psychosocial das)astages, characteristics and manifestationsyahpsocial
behaviours at home and in community settings sh dleals with family dynamics and parenting stylled parent
empowerment. It also lays stress on the importahs&ress management, family counselling and sedidl
emotional wellbeing.

Objectives:

After completing the course the student-teachelid@iable to

* Explain the concept of psycho-social issues.

* Reflect on various dimensionsof Psycho-social ssmneong children with learning disabilities.

» Understand various Family issues children with LD.

* Learn the importance of intervening strategies amys of handling issues.

* Discuss the concept of networking and liaisoningwlie parents, community, family, school and NGO's.

Unit No. | Content | Hours | Marks
PART |

Unit 1: Overview of Psycho-social Domains

1.1 Psychosocial domains- Meaning and componemgni@Gve, Affective,

Social

_ 1.2 Stages of Psychosocial development

Unit1 | 1.3 psycho-social characteristics of children with 10 12

1.4 Manifestations of psychosocial behaviour at &@osehool and society

1.5 Causative factors — self and others

Unit 2: Family Dynamics
Unit 2 | 2.1 Family structure and its functioning 10 12
2.2 Parenting styles and home environment
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2.3 Needs and concerns of family
2.4 Needs and concerns of child with LD
2.5 Empowering Parents- Resource management,degékions

Identification of Family Needs
3.1. Identifying Family Needs for information, dgioin making, skill
transfer and referral,
Unit 3 | 3.2.Assessment of psychosocial problems 10 16
3.3 Model for assessment of psychoscioal problem.
3.4 Importance of assessment in identification of needs
3.5 Fostering a Caring School Culture
Part |1
Nurturing Social Emotional Wellbeing
4.1 Strategies for developing positive self-concept
4.2 Social skill training
Unit 4 | 4.3 Stress management 10 16
4.4 Family counselling
4.5 Networking and liaisoning with students, pasenbmmunity and NGO’s

Family Empower ment

5.1.Encouraging family centred practices, parelift séficacy belief and
family involvement in child’s learning and parergjn

5.2. Encouraging family acceptance of listeningicles and ensuring its

regular use;
Unit5 | 5.3. Supporting family in fostering and developiogmmunication and 10 12
language;
5.4. Involving family in fostering and developindap, recreation and
values;

5.5.Encouraging family involvement in educationatogramme and
participation in community based rehabilitation gnamme
Benefits and goals of Family intervention
6.1 Facilitating availing of concessions, faciktiand scholarship & other
benefits;
6.2 Encouraging family participation in self-helgps and family suppor
Unit 6 networking 10 12
6.3 Roleof community awareness activities, programsncourage th
families.
6.4Agencies, Organizations and Psychosocial He@#hvices, On ling
services availablefor family support.

—+

(42

Course Work/ Practical/ Field Engagement

» Observe and identify psycho-social problems of laDystudent of the class during school internshiggpamme.
Givedetailed description along with interventiorfpemed.

 Design a Scrapebook on news related to psycholsouicadult issues among CWLD. Analyse them andgmiea
report with detailed write-up.

* Collect and compile articles from various souraed present in class for critical analysis and usideding.

Essential Readings

* Hurlock, E. B. (2002). Developmental Psychologytalsic Graw —Hill, New Delhi.

Suggested Readings

*» Goldstein, S., Naglieri, J, A., & DeVries, M. (201Learning and Attention Disorders in Adolesceand
Adulthood: Assessment and Treatment. Wiley, Neweler

* Gunton, S. (2007). Learning Disabilities (Sociauss Firsthand). Greenhaven Press, San Diego.

» Hales G. (2003). Beyond Disability towards an Emapsociety. Sage Publication, London.
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* Kelly, K. (2006).You Mean I'm Not Lazy, Stupid ordzy?!: The Classic Self-Help Book for Adults waktention

Deficit Disorder

* Paley, S. (2012). Promoting positive behaviour whgpporting people with a learning disability argbple with
autism. Sage Publication. Los Angeles.
* Reid, R., Lienemann, T, O., & Hagaman, J.L. (2088ategy Instruction for Students with Learningdhigities,

Second Edition (What Works for Special-Needs Leand he Guilford Press, London.

AREA D: ENHANCEMENT OF PROFESSIONAL CAPACITIES (EPC)

Course No. Name Credit Marks
208 Reading and Reflecting on Texts 2 50
209 Dramaand Art in Education 2 50
210 Basic Research & Basic Statistic (EPC) 2 50
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READING AND REFLECTING ON TEXT
Course code : 208 Credits : 02
Contact Hours : 30 Marks : 50

| ntroduction:

One of the core areas that schools focus uponasapgropriate and fluent literacy skills. Hencepirast
graduates who intend to make career in educatiost imel good readers and good writers (in literadigse).
Due to several reasons a student teacher like yay mot have adequate skills, interest and motiaatay
reading and writing. Here is a skill based andvégtioriented course designed to give you an opmity to
look at reading writing seriously, relearn it agrafessional activity, apply it for students withesial needs and
enjoy it like never before.

Objectives

After completing the course the learners will béedb:

» Reflect upon current level of literacy skills oktkelf

 Show interest and begin working upon basic skiguired to be active readers in control of owi
comprehension.

 Show interest and begin working upon basic skidguired to be independent writers understandir
adequate intent, audience and organization ofdheesat.

* Prepare self to facilitate good reading writingstndents across the ages.

* Find reading writing as learning and recreationald rather than a course task.

Unit No. Content Hours | Marks

Reflections on Literacyand Reading Comprehension

1.1Literacy and Current University Graduates: Statug @oncerns , Rol
of Literacy in Education, Career and Social Life

1.2Literacy, Thinking and Self Esteem, Literacy of &e¢ Language
English: Need And Strategies, Basic Braille Litgra

1.3Practicing Responses to Text: Personal, Creativk @ritical, Meta
Cognitive Awareness of Reading Processes and Gatépplied for
Meaning Making.

1.4Developing Good Reading Skills and Habits in Pryniagvel Students
Activities And Strategies

1.5Basic Understanding Of Reading Comprehension Ofid@&n With
Hearing Impairment And Learning Diability

D

Unit 1 10 12

Skill Development in Responding To Text

2.1 Indicators of Text Comprehension: Retellingm$&warizing, Answering
Predicting, Commenting and Discussing

2.2 Practicing Responding To Text (Using The Intticg) For Recreationa

Unit 2 Reading Material (Narrations)AND School Textbod@ksgcription), 10 12

2.3 Practicing Responding To Text (Using The Ingice) FOR Reports
Policy Documents And News (Expositions) And Ed@briAcademic
Articles, Advertisement Copy, Resume (Argumentation

2.4 Practicing Web Search, Rapid Reading And Cehmgarsive Reading
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Reflecting Upon Writing as a Process and Product AND Practicing

Independent Writing

3.1 Understanding Writing As A Process: Contentefiih, Audience And
Organization),Language (Grammar, Vocabulary, Spgl/i Surfacs
Mechanics (Handwriting, Neatness, Alignment And &pg)

3.2 Practicing Self Editing And Peer Editing Of SdenTexts

3.3 Practicing Evaluating Students Writing UsingdPaeters: Productivity,
Correctness, Complexity, Text Organization And itdtg Richness 0 16

3.4 Practicing Writing Picture Description/ Expansion Of ldeas / Essays /1
Stories ,

Practicing Daily Leaving Writing:

Applications / Agenda - Minutes/ Note Taking, Preiag Converting
Written Information Into Graphical Representatidfilling Up Surveys,
Forms, Feedback Responses, Checklists

3.5 Reflections On The Course: From Theory To Rraclo Initiating
Process To Improve Self

Unit 3

CourseWork / Practical / Field Engagement

1. Have a peer editing of independently writteragssand discuss your reflections upon this expeeien
2. Prepare a feedback form for parents and forh¥acfocussing on differences in the two forms tue

different intent and audience.

3. Develop a short journal of graphical represemabf 3 newspaper articles on school educatiomgusi

theoptions given in 2.4.

4. Visit a book store for young children, go thrbudpe available reading material including exerdseks,

puzzles etc and make a list of useful materiati®reloping early literacy skills.

Essential Reading

Soundarapandian, M. (2000). Literacy campaign @hanDiscovery Publishing House: New Delhi.

May, Frank B. (2001). Unravelling the seven mythseading. Allyn and Bacon: Boston

Tovani.C & Keene.E.O (2000).1 Read It, but | DoGet It: Comprehension Strategies for Adolescer
Readers. Stenhouse Publishers

McGregorT(2007). Comprehension Connections: Bridges tat&gic Reading. Heinemann Educationa
Books

Anderson, R., Hiebert, E., Scott, J., & Wilkinsdn(1985). Becoming a Nation of Readers: The repbrt
the commission on reading. Washington, DC: Natidnstitute of Education and the Center for the $tofd
Reading.

ASER report of 2015: Pratham Publication

Suggested Readings:

McCormick, Sandra. (1999). Instructing students wawe literacy problems.t3 Merrill: New Jersy
Aulls, Mark W. (1982). Developing readers in todagfementary school. Allyn and Bacon: Boston
Heller, Robert. (1998). Communicate clearly. DKbshing: New York.
May, Frank B. (1998). Reading as communication.rMeNew Jersy
Gallangher.K (2004).Deeper Reading: Comprehendimglénging Texts. Stenhouse Publishers
Miller.D (2002).Reading With Meaning: Teaching Cameipension in the Primary Grades. New York
Stenhouse Publishers
Baniel, Anat. (2012). Kids beyond limits. Perigeade: New York
Pandit, Bansibihari, Suryawanshi, Dhyane Kute & Nwedlrakash. (2007) Communicative languag
teaching in English: Nityanutan Prakashan: Pune
Paul, Peter V. (2009). Language and Deafness. domtkBartlett: Boston
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Ezell and Justice (2005). Programmatic ReseardBasly Literacy: Several Key Findings. IES 3rd Anhua
Research Conference: American Speech Language &ngdeassociation (ASHA).

Frank, Smith (1985). Reading without Nonsense. Newvk: Teachers College Press, 10027.
Luetke-Stahlman and Nielsen (2003). Early LiteratyKindergartners with Hearing Impairment. High
Beam

Research The Gale Group, Inc. & GRIN Publishing MiorGermany.
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PERFORMING AND VISUAL ARTS
Course code : 209 Credits : 02

Contact Hours : 30 Marks : 50
| ntroduction:

India has an excellent historical backdrop as waslicontemporary talents in the field of art. Howeweis

debatable whether the same has been translateduntxhool system effectively. Do most of our stug get
exposure to a variety of activities involving knowgj exploring and appreciating art? Most probahkytdo
not. It is time that we take a fresh look at whatealucation is and what role it plays in schoalaation. More
than anything, art education is also expected t@ece learning. And do teachers know how to go taibda

achieve it? Here is an opportunity to facilitate #rt within you which in turn will reflect art mithin students.

Important Note: for a student teacher with dis@piappropriate learning alternatives are to be wmilg the
college. For example, a candidate with blindnesstrget alternative learning opportunities and eathhe tasks
for visual art or a candidate with deafness forimas — if and when needed.

Objectives

After completing the course the learners will béedb:
» Exhibit Basic understanding in art appreciatiahgapression and art education
* Plan and implement facilitating strategies for stud with and without special needs
» Discuss the adaptive strategies of artistic exprass
» Discuss how art can enhance learning

Unit No. Content Hours | Marks

Introduction to and art Education

1.1 Art and art education: Meaning, scope and idiffee

1.2 Artistic expression: Meaning and strategietditate

Unitl | 1.3 Art therapy: concept and application to stuslemtith and without 10 12
disabilities

1.4 Linking Art education with multiple intelligees

1.5 understanding emerging expression of art hyestis

Performing Arts. Dance and Music AND Drama

2.1 Range of art activities related to dance andicrand Drama

2.2 Experiencing, responding and appreciating dandemusic and Drama

2.3 Exposure to selective basic skills requireddimmce and music and Drama

Unit2 2.4 Dance and Music and Drama: Facilitating intea@song students: planning 10 16
and implementing activities
2.5 Enhancing learning through dance and musiclxmadha for children with
and without special needs: strategies and adapsatio
Visual Arts, Media and Electronic Arts
3.1 Range of art activities in visual arts , Mealna Electronic Arts
3.2 Experiencing, responding and appreciating ViattaMedia and Electronic
Arts
Unit 3 | 3.3 Exposure to selective basic skills in visuaMedia and Electronic Arts 10 12

3.4Art education: Facilitating interest among stude planning and
implementing activities

3.5 Enhancing learning through visual art Media dgl@ctronic Artsfor
children with and without special needs: strategies adaptations.
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CourseWork / Practical / Field Engagement

1.

hwn

5.

‘Hot seating’ activity for historical / contempoyapersonalities wherein students play the role hat t
personality to advocate his/her opinions/decisitwsight processes. (for example, Akbar, Hitler,iléa)
Bhagat Singh etc)

Portfolio submission of the basic skills exposedry one of the art forms of choice.

Write a self reflective essay on how this courseadmwill make you a better teacher.

Learn and briefly explain how music notations ar@de Submit a brief report OR learn and explain th
concept of composition in visual art. Submit a breport. OR make and submit a sample advertisefoent
a product OR Learn Mudras of a classical dance $aand hold a session for the students on that. Bubr
photo report of the same OR Carry out web seardnhdaian sculpture and submit a brief compilation.
Observe an art period in a special school andlipnaite your reflections on it.

Essential Reading:

Finlay, Victoria. The brilliant History of Color iArt. Getty Publications. China
Shirley, Greenway. (2000). Art, an A to Z guideamiklin Watts: USA

Vaze, Pundalik. (1999). How to Draw and Paint Natdyosna Prakashan: Mumbai
Ward, Alan.(1993) Sound and Music. Franklin Waltew York

Suggested Readings:

Beyer, E. London. (2000). The arts, popular culamd social change

Heller, Robert. (1999). Effective Leadership. DKbkshing: New York.

Greene, Sheila & Hogan, Diane. (2005).ResearcHiiigren’'s experience. Sage Publication: London
Baniel, Anat. (2012). Kids beyond limits. Perigaade: New York

Efland, A. D. (1990). A history of Art Educatiomtellectual and social currents inteaching the alisuts.
New York, NY: Teachers College Press.

C. Lewiecki-Wilson & B. J. Brueggemann (Eds.), &y and the teaching of writing: A critical
sourcebook. Boston, MA: Bedford/St. Martin's.

L. Nyman & A. M. Jenkins (Eds.), Issues and appieacto art for students with special needs (pp—14:
154). Reston, VA: National Art Education Associatio

Gair, S. B. (1980). Writing the arts into individized educational programs. Art Education,33(8)1 B—
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BASIC RESEARCH AND STATISTICS

Course code : 210 Credits : 02
Contact Hours : 30 Marks : 50
Objectives:

After completion of this course the student willddgde to

»  Describe the concept and relevance of researatiucagion and special education
* Develop an understanding of the research procaesa@uire competencies for conducting a research
*  Apply suitable measures for data organization aradyais

Unit No. Content Hours | Marks
Introduction to Resear ch

1.1 Scientific Method

1.2 Research: Concept and Definition

Unit1 1.3 Application of Scientific Method In Research 10 12
1.4 Purpose of Research
1.5 Research in Education and Special Education
Types and Process of Research
2.1  Types of Research
- Basic/Fundamental
- Applied
- Action
2.2 Process of Research
Unit 2 - Selection of Problem 10 12

- Formulation of Hypothesis

- Collection of Data

- Analysis of Data & Conclusion
2.3  Tools of Research: Tests, Questionnainecklist

and Rating Scale
2.4 Action Research in Teaching Learning Envment
2.5 Professional Competencies for Research
Measurement and Analysis of Data
3.1Scale for measurement: Nominal, Ordinal, ervdl and Ratio
3.2 Organization of data: Array, Grouped distribuati
Unit 3 | 3.3 Measures of central tendency and Dispersion: 10 16
Mean, Median and Mode, Standard deviationand Qealéiviation
3.4 Correlation: Product Moment r and Rank Or@errelation
3.5 Graphic representation of data

Practicum/Field Engagement
l. Develop a teacher made test for a given subjedemat

Il. Develop a questionnaire/checklist
[I. Develop an outline for conducting action research
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Essential reading

* Best, J. W. and Kahn, J. V. (1996) Research in &iiluc Prentice-Hall of India New Delhi

* Dooley, D. (1997) Social Research Methods. New Dé&lrentice-Hall of India.

» Grewal, P. S. (1990) Methods of Statistical Anaysiew Delhi: Sterling Publishers

* Guptha, S. (2003) Research Methodology and Stalstiechniques. New Delhi: Deep & Deep Publishing.
* Koul, Lokesh. (1996). Methodology of EducationakBarch. New Delhi: Vikas Publishing House

* Patti, L. R. (2004) Research Methodology. Thiruvathapuram: Yamuna Publications

Desired Reading

» Cohen, J. (1988) Statistical Power Analysis forBledavioral Sciences. New York: Academic Press
« Greene, Sheila & Hogan, Diane. (2005). Researattiiigren's experience. Sage Publication: London
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